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CHAPTER 1 
BACKGROUND FOR THE STUDY 
Introduction 
Inside the Catholic community the two principal issues 
being discussed seem to be: Are Catholic schools possible? 
If they are possible, should they exist? 
While both issues have considerable theoretical interest 
and can present challenges to wit and ingenuity at liberal 
Catholic cocktail parties, they are both ultimately unresol-
ved and irrelevant. Catholic schools do exist. They are not 
going to be eliminated, if only because the pressures on the 
public school systems in the large metropolitan centers in 
the northeast and north central sections of the country make 
such elimination inconceivable. 
But, if one concedes that Catholic schools will continue 
but that they are not absolutely necessary for the protection 
of the faith of Catholic students, then one is faced with 
relevant and practical questions. What are the schools for? 
What unique contribution can they make to the rest of Ameri-
can education?l 
"To be or not to be" seems to be a question with which 
more and more people are grappling as they examine Catholic edu~ 
cation. During the last ten years Catholic education in the 
United States has probably been researched more and its value de-
bated more than during its entire prior history. Are Parochial 
Schools the Answer?2 Can Catholic Schools Survive?3 Do the 
lwilliam E. Brown and Andrew M. Greeley, Can Catholic 
Schools Survive (New York: Sheed and Ward, 1970), pp. 3-4. 
2Mary Perkins Ryan, Are Parochial Schools the Answer? 
(New York: Guild Press, 196~ 
3Brown and Greeley, op. cit. 
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products of Catholic schools differ from their contemporaries who 
are products of public education? These and similar questions are 
currently being raised and discussed almost daily. 
In keeping abreast of the news, one could read the state-
ment of a spokesman for the United States bishops telling of their 
commitment to Catholic schools,4 only days after having read an-
other statement dealing with the probable closing of a large num-
ber of Catholic schools.5 Such news items coming in close time 
proximity tend to confuse the news consumer. Do actions speak 
louder than words, as loud as words, or less loud than words? 
The bishops tell us of the overwhelming financial crisis 
of the Catholic schools, 6 while others studying the problem tell 
us that the capability of the Catholic community to finance a 
separate school system has never been greater.7 How are these 
seemingly inconsistent messages reconciled? 
That Catholic education does, in fact, face a crisis is 
beyond doubt. But what, in reality, is the nature of this crisis? 
The crisis facing Catholic education in the United States is: 
(Select only one of the following.) 
a. a manpower or womanpower problem. 
b. an economic problem -- not enough money. 
c. a lack of faith in Catholic schools. 
d. a serious depletion of intestinal fortitude in the Catholic 
p. 38. 
411 circumstance," The Christian Century, January 13, 1971, 
5The National Catholic Reporter, December 4, 1970, p. 1. 
6 . Ibid. 
7Brown and Greeley, op. cit., pp. 172-184. 
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hierarchy and clergy. 
e. a serious depletion of intestinal fortitude in the Catholic 
laity. 
f. all of the above. 
g. none of the above. 
h. a combination of some of the above. 
The response a person chooses to the above item indicates 
in which area he will attempt a solution. A person choosing b. as 
the correct response will set about trying to get more money for 
Catholic schools -- thus the possible push for state aid. Another 
person choosing d. as the correct response might spend his time 
castigating the hierarchy and clergy. A third person choosing h. 
as the correct response might set about meeting the many facets 
of the problem simultaneously. A person choosing g. might just 
sit back and watch. 
It is within the context of this murky crisis that the 
following study of Alternatives in Catholic Education was conduc-
ted. 
In August, 1970, Mr. Jerome Wray, the Principal of St. Bede 
Academy, Peru, Illinois, went to Peoria for a conference with Rev. 
Eugene Finnell, the Superintendent of Catholic Education for the 
Diocese of Peoria. The conference dealt with various studies which 
could be conducted in the Diocese as a means of supplying the Board 
of Education with background data to assist the Board in develop-
ing long-range plans for education in the Diocese. 
Following this conference Mr. Wray developed a proposal 
for a study using Alternatives in Catholic Education, an Instru-
4 
ment developed at the Catholic Education Research Center of Boston 
College. Rev. Eugene Finnell proposed the study to the Board of 
Education at the September, 1970 meeting. The proposal was dis-
cussed and tabled until the October meeting. At its October, 1970 
meeting the Board approved the study for the Diocese and named 
Mr. Jerome Wray as the director of this study. 
Shortly after the Board gave its approval Mr. Wray consul-
ted Dr. John Walsh, Director of the Catholic Education Research 
Center, Dr. Anne Kennard, Director of Testing and Research for 
the Elk Grove Village Elementary Schools, and Dr. Samuel Mayo, 
Professor in the School of Education at Loyola University regar-
ding the design and the interpretation of the data from the study. 
This study is closely allied with public relations and 
long-range planning, two elements which are central in education-
al administration. One facet of public relations is communica-
tion; this communication must be two directional for a program 
to be effective. The questionnaire (see Appendix I) allows the 
members of the Diocese to inform t~e Board of Education of their 
attitudes and opinions on many areas of Catholic education. This 
knowledge of the attitudes and opinions of the consumers of Cath-
olic education is vital to the effectiveness of the Board. For 
a Board to be ignorant of or to ignore the feelings of the con-
sumers of Catholic education would seriously hamper the effective-
ness of the Board and weaken the total educational enterprise. 
The long-range planning of the Board must be based on an 
awareness of the attitudes and opinions of the educational con-
sumers. However, the long-range plans developed by the Board 
may or may not be in accord with these attitudes and opinions. 
If the long-range plans of the Board are not in accord with the 
thinking and feeling of the consumers, the Board would be faced 
with the necessity of carrying on an informational campaign for 
the purpose of developing the background for and clarifying the 
5 
rationale of the long-range plans. Oh, what magnificent visions 
of how many pedagogical seers have been callously trampled by the 
uninformed and unappreciative? 
Related Background Literature for the Study 
The sociological study of Greeley and Rossi 8 dealing with 
the education of Catholic Americans is probably the best known 
study of Catholic education. The Greeley-Rossi study concluded 
with twenty-four major findings:9 
1. There is a moderate but significant association (usually 
between .2 and .3) between Catholic education and adult 
religious behavior, an association which survives under a 
wide variety of socio-economic, demographic, and religious 
controls. 
2. Contrary to our expectations, the association is strongest 
among those who come from very religious family backgrounds 
(defined as those in which one parent went to Communion 
every week). For these respondents the relationship be-
tween religious education and adult behavior is between .3 
and . 4, ·while for other respondents the gamma coefficient 
declines to .1. The association is strongest also among 
those married to persons who are practicing Catholics. 
3. The association between Catholic education and adult behav-
ior is strongest for those who went to Catholic colleges 
(generally between .4 and .6). It is especially strong 
among men who went to Catholic colleges (as high as .8). 
4. Family religiousness apparently does not strengthen the 
association between religious education and adult behavior 
for those who went to Catholic colleges. 
8Andrew M. Greeley and Peter H. Rossi, The Education of 
Catholic Americans (Chicago: Aldine, 1966). 
9Ibid.,_pp. 227-229. 
5. There are very strong relationships between Catholic edu-
cation and religious behavior for teen-agers currently in 
school (between .4 and .6). 
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6. The differences ·in the relationships between education and 
religious behavior found among adults and those found among 
adolescents are apparently due to the weaker long-run im-
pact of Catholic education on those who do not come from 
very religious families or who do not marry very religious 
persons. 
7. No confirmation was found for the notion that Catholic 
schools are 'divisive'. There is a divisiveness in Ameri-
can society, but it is apparently based more on religion 
than on religious education. 
8. In the general population there were only very weak asso-
ciations (less than .11) between religious education and 
enlightened social attitudes. 
9. The relationship between religious education and enlight-
ened social attitudes was slightly stronger for those who 
went to Catholic high schools. 
10. Among those who were in their twenties, and among those 
who went to college, the relationship between religious 
education and social consciousness was stronger. When age 
and education were combined, even more powerful relation-
ships emerged (at least one of them statistically signif-
icant). 
11. The strongest associations between religious education and 
social attitudes were found among those who went to Cath-
olic colleges (usually between .2 and .4); most of these 
associations were statistically significant. They were 
even stronger for men who went to Catholic colleges. 
12. The impact of the Catholic high school and the Catholic 
college on religious behavior and social attitudes appar-
ently is the result of accumulation of Catholic education-
al experience and not the result of the particular educa-
tional level operating by itself. 
13. There is a weak but persistent association between Catho-
lic education and economic and social achievement (usually 
about .1). 
14. The relationship with achievement is stronger among those 
from higher socio-economic status backgrounds. 
15. This relationship apparently occurs specifically among 
those who belonged to Catholic friendship cliques in adol-
escence and even more specifically (3.5) among those who 
had Catholic friends during adolescence and scored low on 
an anomie measure. 
16. There are apparently two ways by which Catholics can suc-
ceed markedly: the path of alienation from the Catholic 
community and the path of integration into the Catholic 
subculture. The latter is somewhat more effective in lead-
ing to achievement, much more desirable from the Church's 
viewpoint, and apparently not dysfunctional for the larger 
society. 
17. Among adolescents today there is a moderately strong rela-
tionship .between academic commitment and religious educa-
18. 
19. 
20. 
21. 
22. 
23. 
24. 
tion (.3 for time spent on homework). 
There is also an apparent persistence of the effect of 
friendship cliques on the academic performance of adoles-
cents today. 
There is a direct relationship between social class and 
sending one's children to Catholic schools, at least for 
marriages where both partners are Catholic. 
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The most frequent reasons for not sending children to Cath-
olic schools have to do with their availability; the most 
common criticisms of the schools have to do with their 
physical facilities. 
Both Catholic school attendance and criticism increase with 
social class, suggesting that the proportion of Catholics 
in Catholic schools and the criticism of the schools will 
increase in years to come. 
Very little relationship could be found between religious 
behavior and attending CCD classes. 
Religious education is a more important predictor of adult 
behavior than is an individual's sex, but it is less impor-
tant than his educational level or the religiousness of his 
parents. 
There is no evidence that Catholic schools have been neces-
sary for the survival of American Catholicism. 
It seems that for the first time both friends and oppon-
ents of Catholi~ education had something other than personal bias 
for or against Catholic schools to feed their discussions. Both 
friend and foe could find some solace in the findings. 
A second, relatively well known study of Catholic educa-
tion is The Notre Dame Study of Catholic Elementary and Secondary 
Schools in the United States.10 In the Notre Dame study a Parents' 
Questionnaire was used.11 This questionnaire required the parents 
to rate each of thirty-one possible goals for Catholic schools in · 
terms of their importance as goals for Catholic schools and in 
terms of how successful Catholic schools were in achieving these 
goals. The results of the Parents' Questionnaire are of interest 
10Reginald A. Neuwien (ed.), Catholic Schools in Action 
(Notre Dame, Ind.: University of Notre Dame Press, 1966). 
llibid., pp. 325-328. 
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to the current report because the items in the Parents' Question-
naire are similar to Parts V and VI of the instrument used in this 
study. 
Three additional studies of special relevance as background 
to the current study are: Catholic Education Study Report direct-. 
ed by Rev. George Elford,12 and Diocesan Education Planning Study 
directed by Rev. William Novicky,13 and The Catholic Education 
Study directed by Rev. Niles Gillen and Rev. Anthony De Filippini.14 
These studies surveyed different populations utilizing the same 
instrument employed in this study. The study by Rev. Elford was 
in the Archdiocese of Indianapolis, and the Dioceses of Evansville 
and Louisville, Rev. Novicky's study was in the Diocese of Cleve-
land, and the study of Rev. Gillen and Rev. De Filippini was in 
the Diocese of Joliet. 
Rev. Elford reported the results of his study which the 
Archdiocesan Planning Commission then used to develop the educa-
tional plan for the Archdiocese. 15 The Archdiocesan Educational 
Plan follows: 
PREAMBLE The Archdiocesan Board of Education of the Archdio-
cese of Indianapolis, with the approval of the Archbishop, of-
ficially adopts the following steps as the educational plan 
for the Archdiocese to which all parishes and educational in-
12George Elford, "Catholic Education Study Report'' (Board 
of Education of the Archdiocese of Indianapolis, Indianapolis, 
Indiana, November, 1968). 
1 ~William Novicky, "An Overwhelming Yes to Catholic Educa-
tion" (Board of Catholic Education, Cleveland, Ohio, April, 1970). 
14Niles Gillen and Anthony De Filippini, "Catholic Educa-
tion Study" (Diocesan Board of Education, Joliet, Illinois, April, 
1970). 
15Elford, op. cit., pp. 29-31. 
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stitutions of the Archdiocese are committed. This plan should 
in no way be construed as indicating a departure from the pre-
sent commitment to Catholic schools. Rather, it is adopted as 
a means of strengthening the entire fabric of Catholic educa-
tion by concerted effort and systematic planning. 
STEP ONE: That the Archdiocese give first priority to a cen-
ter for religious education for the purposes of teacher train-
ing, adult education, the dissemination of catechetical pro-
grams and materials, and research and evaluation in cateche-
tics. This center with its special emphasis on diocesan-wide 
field services and materials centers should be financed by the 
parishes according to a budget adopted by the Archdiocesan 
Board of Education after due review by parish and district 
boards. 
STEP TWO: That in all Archdiocesan programs in religious edu-
cation acceptance and implementation be given to the recent 
insights and authentic developments both in theology and reli-
gious education in the Church today by the use of approved, 
current materials. 
STEP THREE: That in connection with educational programs, all 
possible provisions be made under supervision of the liturgical 
commission that liturgical forms and practices be adapted to 
the particular educational and psychological levels of the par-
ticipants. 
STEP FOUR: That present pastoral practices, especially as they 
apply to school children be re-examined in the light of new in-
sights both in theology and in religious psychology, with em-
phasis on a careful observation of the actual effects of cer-
tain practices rather than assumed outcomes. 
STEP FIVE: That an emphasis on both individual and group wit-
ness to Christian principles constitute an essential element 
of religious education programs at all times. 
STEP SIX: That Christian witness be incorporated into the 
very organization of Catholic education so that exemplary pro-
grams of Catholic education can be carried out in certain tar-
get areas even when such programs are obviously beyond the 
means of the target area parish. The financial provision for 
such programs should come from parish sharing under the dir-
ection of the Archdiocesan Board of Education. 
STEP SEVEN: Because of the value of religious education in 
the context of the total school curriculum, that the Archdio-
cese provide, wherever possible, Catholic schools for those 
families who value and are interested in Catholic schooling 
regardless of their personal income. 
STEP EIGHT: That systematic provision be made for lay invol-
vement in educational decision-making either by means of the 
establishment of an educational committee within a parish 
council or by the establishment of a board of education accord-
ing to the provisions set forth by the Archdiocesan Board of 
Education. 
STEP NINE: That the Archdiocese regularly conduct for pastors 
and lay .leaders from every oarish workshons which would deal 
with the new approaches in parish administration as it relates 
to education. 
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STEP TEN: That each parish give serious consideration to the 
realization of its full potential in terms of financial sup-
port for the educational programs and other programs of the 
parish. 
STEP ELEVEN: That all Catholic schools maintain standards of 
quality, formulated in valid educational terms, so that no 
child should be called upon to sacrifice general educational 
advantages for the sake of religious education. 
STEP TWELVE: That as a matter of policy, parents be system-
atically involved in the religious education of their children 
in every instance. The development of meaningful programs for 
such involvement must be given high priority. 
STEP THIRTEEN: That every parish shall submit an educational 
plan according to forms provided by the Archdiocesan Board at 
the time specified by the Board. In the deve~pment of this 
parish plan there must be evidence of substantial lay involve-
ment. 
STEP FOURTEEN: That in the event a given parish, having pro-
vided for the implementation of the previous provisions, de-
cides that a change from the present form of Catholic educa-
tion to an experimental program is in order, the following 
guidelines are to be observed. 
1. One year in advance of any change to an experimental 
form or change in the grade level span of a school the 
following are to be submitted for approval by the Arch-
diocesan Board of Education. 
a. A statement of clearly formulated goals and objec-
tives and the rationale for the experimental programs. 
b. A description of procedures to be followed in the 
evaluation of' the experiemntal program. 
c. A description of provisions for adequate personnel, 
facilities, materials, and support. 
d. A description of the total educational plan of the 
parish in which context the experimental program is 
to be conducted. 
e. Evidence of due notification and cooperative pro-
cedures involving local public school officials. 
2. In any judgement concerning alteration of the grade 
level span in any Catholic school, the primary consider-
ation must be the importance and effectiveness of the 
school program in contrast to other possible programs for 
the purposes of religious education. 
3. Experimental education programs must be established in 
accepted educational units such as primary or elementary 
schools, middle schools, Junior and Senior High Schools. 
The addition or elimination of single grades must be con-
sidered undesirable. 
4. In locales where schools are inter-dependent (e.g. in 
areas adjacent to .catholic High Schools) experimental 
forms should be limited to those which are not harmful to 
the larger system. School consolidation and other forms 
of change affecting several parishes must be approved by 
the ap~ropriate district board. 
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5. Experimental arrangements in certain parishes might in-
volve a change from a parochial school _to a totally out-
of-school religious education program. 
STEP FIFTEEN: That, when Catholic higher schools are not 
available, the appropriate boards of education begin explora-
tory efforts toward the organization and establishment of ecu-
menical religious education centers in connection with public 
high schools. 
STEP SIXTEEN: That parish and district boards of education 
and secondary school principals explore the potentialities for 
public and parochial school cooperation as well as the accept-
ability of these programs (shared or released time) for the 
community involved. 
STEP SEVENTEEN: That reasonable and responsible efforts be 
made to obtain government aid for the secular aspects of the 
Catholic school programs along with those of other non-public 
schools in such a manner that the good of the community is 
thereby served and the effectiveness of the public school pro-
gram is in no way impaired. 
Rev. Novicky states in the Cleveland study: 
The ultimate objective of DEPS in March, 1968, by the 
Diocesan Board of Education was the formation of a working 
plan for Catholic Education in the Seventies. This working 
plan, of necessity, must be ~~sed upon the following conclu-
sions drawn from this study. 
The conclusions are: 
1. Catholics of the Diocese overwhelmingly affirmed their com-
mitment to quality religious education for all Catholics. 
2. Participants overwhelmingly affirmed their commitment to a 
Catholic school system. 
3. The first priority is to be given to religious education 
for the purpose of teacher training, development of catechet-
ical programs and materials, research and evaluation of cate-
chetical content and methods for in-school, out-of-school and 
adult education programs. 
4. Current pastoral practices, in light of newer insights both 
in theology and religious psychology, [should] be re-examined 
and re-structured with greater emohasis being placed on the 
actual effects of certain concepts and practices rather than 
on assumed measurab1e outcomes. 
5. There is an urgent need to emphasize individual, group and 
parish witness to Christian principles as an essential element 
·of religious education at all times. 
6. The present structure of elementary and secondary schools 
[should] be retained. 
7. The Diocese, parishes, schools and local groups [should] 
accept bold experimentation and innovation as an integral part 
16Novicky, op. cit., p. 59. 
of a vibrant educational system. 
8. Planned consolidation of educational fa~ilities must look 
to providing quality religious education rather than be lim-
ited or inhibited by conventional structures or parochial 
lines. 
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9. The majority of people do not believe that CCD classes can 
ever adequately replace Catholic schooling. 
10. The control over and the responsibility for Catholic 
schools must be a collegial control and a shared responsibility· 
including all sectors of the Diocese with particular emphasis 
on the voice and role of the layman. 
11. The Board of Catholic Education must be re-structured and 
local boards initiated which have definitive and final respon-
sibility for operating the schools. 
12. Systematic provision [should] be made for lay participation 
and involvement in educational decision-making either by means 
of an educational committee within a parish council or local 
boards of education established according to provisions out-
li,.1ed by the Diocesan Board of Education. 
13. The financial burden of Catholic Education should continue 
to be the burden of all Catholics and not only those with chil-
dren in the schools or attending religious education centers. 
14. The pastor should not bear the responsibility of finding 
ways to finance the school; a qualified group of laymen must 
assume this financial burden -- of acquiring monies and helping 
to determine priorities. 
15. There is an urgent ·need for full disclosure on both the 
parochial and diocesan levels of financial information and eco-
nomic status. 
16. The need of increased support of the schools will be met 
by the laity if they are better informed of the financial 
status of the schools, on the parochial as well as the diocesan 
level. 
17. Concerned reasonable and responsible efforts [should] be 
made to obtain government aid for the teaching of secular sub-
jects in Catholic school programs. These efforts are to be 
directed toward federal, state and local levels. 
18. Catholics must continue their efforts to support and main-
tain public schools as a co-partner in the work of influencing 
the total community. 
19. There is immediate need for the diocese to conduct, on an 
on-going basis, workshops for priests, religious and lay lead-
ers which will deal with new approaches in parish and school 
administration. 
20. The status and influence of the lay teacher has improved 
and the early hypothesis that Catholics might regard lay 
teache~s as inferior substitutes for religious teachers has 
been set aside. 
21. More equity of opportunity for entrance into a Catholic 
high school must be sought and a broader program of vocational 
education must be developed in these schools. 
22. Consideration must be given to the specific needs, lirni-
t~tions and abilities of those disadvantaged, Catholic and. 
non-Catholic, who have a special claim on the Christian con-
13 
science both from the demands of charity and justice. 
23. High priority is to be given to the development of mean-
ingful religious education programs which, as a matter of pol-
icy, systematically involve parents. Catholic Education must 
move more deeply into the field of social problems in support 
of the American effort to eliminate racial and other forms of 
discrimination. 
24. There is the necessity to explore new and extend existing 
alternatives now available to children enrolled in public 
schools as well as those now attending non-public schools. 
25. The consistent superiority of the Catholic schools is in 
their teaching of religion, morality, self-discipline and oth-
er desirable traits. The quality of the Catholic school is 
high, and many believe that dissatisfaction with other school 
systems is one reason for choosing Catholic schools. 
26. There is immediate necessity of developing intensive clear 
channels of communication from the Diocesan School Office to 
the laity. 
27. In reality this study is but the first major step in the 
process of developing a working model for substantive decision-
making on a broad diocesan level. 
28. The process of participative decision-making involving all 
the People of God in the Diocese must be the main thrust for-
ward in the work of the Board of Catholic Education. 
29. This study is not a specific blueprint for what needs to 
be done in the diocesan school system. It is a beginning. It 
is not definitive, but _does give the broad general directions 
which must be undertaken. · 
Planning is iterative. This study as part of planning 
must be followed by other planning studies, on a continuing 
basis, to maximize the potentialities and opportunities of all 
sectors of the People of God in the Diocese of Cleveland.17 
The most recent of the three studies reported is that of 
the Diocese of Joliet. The conclusions arrived at in the Joliet 
study are: 
Section I: Alternatives for the Schools and for Religious 
Education. 
Regardless of the decisions reached regarding the parochial 
schools, including maintaining the status quo, a very sizable 
segment of the Cath9lic community is likely to be alienated. 
The only acceptable alternative would be to maintain or ex-
pand the schools while keeping constant or lessening the fi-
.nancial burden on the Catholic community. In effect, public 
finandial support for parochial schools becomes the only al-
ternative which is generally acceptable to the Catholic com-
munity. 
17Ibid., pp. 59-65. 
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Users favor keeping the schools as they are, or expanding them. 
Clergy and "other religious" are split. Laymen not using the 
Catholic schools favor cutbacks in the parochial school system. 
Only three of the alternatives in the survey are acceptable to 
many Catholic school user families: first, consolidating small 
.elementary schools;second, transferring grades 7 and 8 to a jun-
ior high program to be established in nearby Diocesan high 
schools; third, Catholic school class electives in a parochial 
school adjacent to the public high school. 
Forced to choose which grades to close first, laymen choose 
the high schools. There is some evidence that high tuition 
costs of high school is one of the factors in this choice. It 
is possible that with different financial structure, this choice 
of which grades to close first might change. 
If the first choice, financing alternatives of public funds 
cannot be achieved, there is some support for spreading the 
costs of Catholic schools in some way within the Catholic com-
munity. 
Adult religious education classes are favored. 
Section II: Attitudes toward the Schools and the Church; 
Description of Respondents 
Primary reasons why some Catholic families send their children 
to public schools are Catholic school'B tuition costs, plus 
the availability of supporting services in the public schools 
-- like physical education programs, facilities for slow learn-
ers, and guidance and counseling services. Physical condition 
of the school and the distance from Catholic schools are not 
primary reasons for using public schools. The role of tuition 
costs is supported by the finding that Catholic school user 
households average a higher income than public school user 
households. 
The Catholic schools are preferred for a number of religious 
and other character-building features: Catholic school user 
families favor the Catholic schools' quality of education. 
While recognizing financial limitations, there is a general 
feeling that Catholic school lay teachers should have educa-
tional qualifications and remuneration equal to the public 
school teachers. 
Considerable segments of those responding do not agree with 
the Church on everything, feel that it is all right to question 
the decisions of the Church, and want more of a say in the run-
ning of their parishes.18 
The current study, as those of the Dioceses of Indianapolis, 
Evansville, Louisville, Cleveland and Joliet, has as a final objec-
tive to assist the Diocesan Board of Education in planning for the 
future of Catholic education 
J.8Gillen and De Filippini, op. cit., pp. S5-S6. 
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The professional educator, as he plans, develops, and works 
in an educational unit, finds himself in a reactive posture 
most of the time. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
The problem is what specific policies and procedures would be 
,necessary to place an administrator in a proactive posture to 
positively influence the future.19 
By ascertaining the attitudes and opinions of the consum-
ers of Catholic education the Board of Education should be in a 
better position to plan for the educational future of the Diocese. 
Rather than passively accepting the future, Boards of Education 
must actively form the future. 
In the Biblical tradition, the devil triumphs for a time, 
but the agony he inflicts awakens man to wisdom. The crisis 
in Catholic schools could prove to be redemptive. Prodded by 
anguish, Catholic school leaders could engage in the funda-
mental reassessments many thinkers in the Church believe es-
sential. Educational agencies more inspiring of patron loy-
alty could result, with equitable financing structures. The 
crisis could prompt citizens generally to consider what values 
in non-public education warrant preserving. State legislatures 
and the Congress could harness more imaginatively the forces 
generated by the crisis, perhaps creating a more flexible sys-
tem of public and private educational options than the nation 
has known thus far. Historic reforms are seldom achieved when 
the sky is blue and the devil is silent in his ce11.20 
Other pertinent background to this study is found in books 
of recent vintage. Lee,21 Brown and Greeley,22 Koob and Shaw23 
19walter G. Hack et al., Educational Futurism 1985 (Berke-
ley, California: Mc Cut chan Publishing Corporation, 1971), pp. 1-3. 
20Donald A. Erickson, 11 The Devil and Catholic Education," 
Arneric~, April 10, 1971, p. 371. 
21James Michael Lee, The Purpose of Catholic Schoolin' 
(Dayton, Ohio: National Catholic Education Association, 1968 • 
22Brown and Greeley, op. cit. 
23c. Albert Koob and Russell Shaw, S.O.S. for Catholic 
Schools (New York: Holt, Rinehart and Winston, 1970). 
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have all contributed to the re-examination of the purpose of Cath-
olic schools. "What are schools for? What unique contribution 
can they make to the rest of American education?" Seidl's24 dis-
cussion of fiscal management and Davies and Deneen's25 examination 
of the school board movement deal with individual facets of the 
total problem. Also relevant is Hack et al's volume dealing with 
''educational futurism." The National Catholic Education Associa-
tion has published a guide26 to some of the recent studies of Cath-
olic education. Numerous, almost numberless, articles have been 
written which deal with various aspects of the current situation 
of .Catholic education. The Bibliography contains a partial list 
of these articles. 
Thoughtful study and consideration of a series of books 
such as those given above will hopefully lead to the clarification 
of the purpose of Catholic education and Catholic schools, the 
development of educational programs to face the future proactively 
and a more intelligent management of the educational resources of 
the Catholic community. 
The Instrument 
In March of 1967 the Board of Education of the Archdiocese 
of Indianapolis voted to conduct a large scale study which would 
2 4Anthony E. Seidl, Focus on Change -- Management of Re-
sources in Catholic Schools (New York: Joseph F. Wagner Inc., 1968). 
25Daniel R. Davies and James R. Deneen, New Patterns for 
Catholic Education (New London, Connecticut: Croft Educational 
Services, 1968). 
2611 Guide to Some Recent Diocesan, Area, and State Studies 
of Catholic Sch0ols in the United States'' (National Catholic Edu-
cational Association, Washington, D. C., May, 1970). 
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supply a basis upon which to develop long-range plans. A know-
ledge of the attitudes of the members of the Diocese was deemed 
necessary to the development of plans which would respond to the 
stated needs of the Diocese and be acceptable to the people of 
the Diocese. Father George Elford, in July, 1967, shortly after 
being appointed Study Director, contacted Dr. George Madaus at 
the Catholic Education Research Center at Boston College for pro-
fessional assistance in designing the attitudinal survey question-
naire. The contents of the attitudinal survey were developed and 
presented to the Steering Committee of the study for considera-
tion. At a meeting held on Labor Day, 1967, the attitudinal sur-
vey questions were discussed at great length. Following the dis-
cussion, a memorandum was forwarded to the Catholic Education Re-
search Center as a basis for the construction of the attitudinal 
survey questionnaire. The steering committee met with Dr. Madaus 
of Boston College in early December to agree upon the preliminary 
draft of the questionnaire. Following a pre-test of the instru-
ment in the Boston area the questionnaire was shortened to its 
final form of 146 items. 
The instrument, Alternatives in Catholic Education, has 
six parts. Part I, which deals with personal background infor-
mation, differs from form to form. Three forms of the instrument 
were used;27 one for religious teachers and clergy (Form CR), a 
second for the laity (Form CL), and a third for lay teachers in 
Catholic schools (Form CT). The items of each form treat of 
27Appendix I, pp. 82-94. 
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questions relevant to the specific group of respondents. Part II 
of the instrument, as well as all remaining parts, are identical 
in the three forms distributed. The items in this second part 
treat of a wide variety of topics, e.g., financial aspects of Cath-
olic education, church sermons, resignation to the Will of God. 
The third part of the questionnaire seeks to determine if the re-
spondent agrees or disagrees with a number of alternative futures 
for Catholic education, such as consolidation, shared time pro-
grams, closing Catholic high schools. Part IV attempts to ascer-
tain the opinion of the respondent regarding the relative impor-
tance of the various grade levels. A typical item in this section 
is, "If Catholic schools had to close some grades, which ones 
should be closed last? 11 The next group of items, those in Part V, 
consists of statements which the respondent is asked to judge as 
a reason for or against attending Catholic schools, e.g., quality 
of education, tuition cost. The final part, Part VI, is made up 
of items which the respondent is to judge, based on personal ex-
perience, whether Catholic schools do a better job, public schools 
do a better job, or they do about the same job. In completing 
this questionnaire thoughtfully a person considers and responds 
to a very wide range of topics pertinent to Catholic education. 
This instrument, when used properly, can yield a large quantity 
of data regarding the attitudes and opinions of the respondents 
on the items considered. The data gathered from this instrument 
do not contain the answers to the problems facing Catholic educa-
tion; these data are simply an indication of what the respondents 
feel and believe. These feelings and beliefs may be based on good 
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or poor information. The data yielded by this questionnaire can 
indicate where the people "are," not where Catholic education 
"could be" or "should be." 
Determining the "could be" or "should be" is a distinct and 
far more complex problem than determining the "are." Provided the 
"could be" can be established, the next task is to develop a long-
range plan from the "are" to the "could be." However, the "could 
be" and the long-range plan are not the main focus of this study. 
Purpose of the Study 
The major purpose of this study was to ascertain the atti-
tudes and opinions of members of the Diocese of Peoria on speci-
fic issues regarding Catholic education. The attitudes and opin-
ions expressed will indicate to the Diocesan Board of Education 
possible needs to be met and courses of action to be followed to 
develop and maintain the quantity and quality of Catholic educa-
tion in the Diocese of Peoria. 
Organization of the Reoort 
In Chapter II the methodology, the items to be analyzed, 
the specific hypotheses, the sample and the procedures for gath-
ering and tabulating the data will be discussed. In Chapter III 
the results will be presented, analyzed and compared with the 
results of the Indianapolis study, which employed this instrument. 
In Chapter IV the results of this study, the tentative conclu'sions, 
and some implications of the results will be summarized. 
CHAPTER II 
PROCEDURES FOR THE STUDY 
Methodology 
Following the approval of the Board of Education of the 
Diocese of Peoria for the study and the instrument to be used, 
a letter was sent to the members of the Board;28 this letter asked 
them to state which items of Parts II through VI of the instru-
ment they would like given special attention in the analysis and 
report of the data. Ten of the sixteen members of the Board re-
turned the paper. Any it.em chosen by four or more Board members 
was selected for analysis· and reporting; f if ty-f i ve i terns were 
chosen by four or more Board members.29 Those items chosen by 
seven or more Board members were used as the basis for the inter-
views conducted by Jerome Wray; there were thirteen such items.30 
Based on the fifty-five items selected most frequently by 
the Board members, two sets of hypotheses were developed for the 
study. One set of hypotheses, in the form of null hypotheses, 
stated that for each item the frequency response pattern of the 
28Appendix II, p. 96. 
29Below, pp. 23-28. 
30The items selected as the basis of the interviews, as 
numbered in the instrument, were: 29, 46, 52, 84, 87, 103, 111, 
118, 120, 131, 136, 141, and 145. 
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four categories of respondents, i.e., laity, lay teachers, reli-
gious teachers, parish priests, were not different. The second 
set of hypotheses dealt with the "direction of thrust'' of the re-
sponses, i.e., whether the observed frequencies were the greatest 
for the responses predicted, based on the results of the Indian-
apolis study which employed the same questionnaire.31 All the null 
hypotheses were tested at the .05 level of probability. The tabu-
lated data were examined using the chi-square test to determine 
whether each-null hypothesis was to be accepted or rejected. Chi-
square was selected because the data gathered from the instrument 
are categorical or nominal data; the chi-square test is probably 
the best kno~m test when dealing with nominal data. Chi-square 
is used as a test of significance when the data available are ex-
pressed in frequencies32 as the data of this study are. Restric-
tions on the use of chi-square are summarized below: 
1. Frequency data must be used (counts of persons or events, 
not scaled scores). 
2. The expected value in any one cell should never be less 
than 5. 
3. The sum of the observed frequencies must be equal to the 
sum of the expected frequencies. 
4. When df=l, the correction for continuity must be used. 
5. Each score must be independent of every other (no per~~n 
or event is allowed to appear in more than one cell). 
The chi-square test will indicate if the response patterns 
vary significantly between groups. Response patterns that do not 
3lElford, op. cit. 
32 N. M. Downie and R. W. Heath, Basic Statistical Methods 
(New York: Harper and Row, Publishers, 1965), p. 160. 
33Robert K. Young and Donald J. Veldman, Introducto~ 
Statistics for the Behavioral Sciences (New York: Holt, Rinehart 
and-Winston, 1965), pp. 330-331. 
r 
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va~Y significantly indicate that the expressed attitudes or opin-
ions on a given item are practically the same. Response patterns 
which vary significantly indicate that differences do exist; these 
differences are real and arP. not simply attributed to chance. 
Next, the hypotheses dealing with the direction of thrust 
were examined. The general thrust, i.e., favor, indifference, dis-
favor lndicated where the respondents stood on a given item. If 
the general measured thrust goes contrary to the plans of the Board 
a public relations effort such as an informational campaign should 
probably be initiated. Even if the thrust is in accord with the 
Board's planning such an informational campaign, possibly not as 
extensive as for thrusts counter to planning, would be of value. 
Rev. Niles Gillen, Superintendent of the Joliet Diocese, indicated 
that when he followed a course of action seemingly in line with 
the thrust of opinion of the people of the Diocese, the plan en-
countered substantial opposition. This possibly indicates that 
people are more liberal in their thoughts and opinions than they 
are in their actions. Another example is consolidation of a num-
ber of smaller schools into one or more larger schools. This idea 
is agreeable to a majority of parents; but when in practice this 
means sending a child farther from home, possibly even busing 
children, the agreeable idea takes second place to the more disa-
greeable reality. These examples demonstrate why an information-
al campaign seems advisable no matter what the general thrust of 
opinion. The direction of the thrust could serve as a guide in 
terms of the intensity and extensiveness of the informational 
campaign. 
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The Hypotheses 
The following hypotheses are the focus of this study. 
These hypotheses are presented in tabular form for purposes of 
clarity and to avoid monotonous repetition. The table consists 
of the item number (from the questionnaire), the statement of the 
item, the hypothesized direction of thrust of the responses, e.g., 
agreement with the statement, disagreement with the statement, 
no opinion, and the hypothesized similarity of response patterns, 
i.e., there is no significant difference between the frequency 
response patterns of the four categories of respondents. 
TABLE I 
nf POTHD:SES 
Item 
Part II 
29. However hard it is to define, 
Catholic schools have a unique and 
desirable quality that is not found 
Direction 
of Thrust 
in public schools. agreement 
32. Because of the contribution which 
Catholic schools make to the community 
local business and industry should 
give some financial help to these 
schools. agreement 
34. Too often in Catholic schools, 
pastors, without formal training in 
education tell the principal how to 
run the school. agreement 
36. Laymen would contribute more to 
the support of Catholic education 
(schools, Confraternity of Christian 
Doctrine classes, adult education, 
Response 
Pattern 
n. s. d.* 
n. s. d. 
n. s. d. 
Table 1 -- Continued 
Item Direction 
of Thrust 
etc.) if they were better informed 
on- how the money was being spent. agreement 
42. If children in Catholic schools 
are excluded from public aid to edu-
cation programs, the diocese should 
close all schools and concentrate on 
other forms ~f religious education. disagreement 
43. Sending a child to Catholic 
schools fulfills the obligation of 
the parent for the religious educa-
tion of the child. disagreement 
44. Since the cost of education is 
going up every year, it would be 
better for Catholic schools to elim-
inate certain grades rather than to 
attempt to operate at all grade lev-
els. agreement 
45. An annual diocesan education tax 
based on ability to pay, 'would be a 
good way of raising funds for the 
support of Catholic education. disagreement 
46. If parochial schools were to 
drop Grades 7 and 8, parents would 
be willing to transfer a child from 
public school to a Catholic school 
for the rest of high school educa-
tion. disagreement 
47. Policies for Catholic schools 
should be formulated by boards made 
up of lay men and clergy • agreement 
49. Even in parishes which have a 
parochial school the parish should 
spend at least as much per student 
to provide religious instruction for 
Catholic children in public schools 
as it does to provide religious in-
struction for children in the parish 
school. disagreement 
51. Tuition rates for high schools 
should be raised when necessary so 
that they come close to meeting the 
actual costs of education. disagreement 
Response 
Pattern 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
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Table 1 -- Continued 
Item Direction 
52. In general, the Religion books 
now being used in Catholic schools 
are satisfactory and accomplish what 
of Thrust 
they are supposed to accomplish. agreement 
62. It is impossible for the Church 
to provide adequate religious and 
moral formation for public high 
school students with present Con-
fraternity or Sunday school programs. agreement 
Part III 
84. Consolidate small parochial 
schools located close together into 
one large elementary school. 
86. Close the Catholic elementary 
schools, where there are good public 
schools, and have Catholic children 
attend the public schools.. However, 
have the parishes set up Religious 
Education Centers -- starred by full-
time specialists -- to provide reli-
gious education for these children 
after school hours or on Saturday or 
Sunday. 
87. Close the Catholic high schools, 
where there are good public schools, 
and have the Catholic children attend 
the public schools. However, have 
the parishes set up Religious Educa-
tion Centers -- staffed by full-time 
specialists -- to provide religious 
education for these children after 
school hours or on Saturday or Sun-
day. 
88. Close grades 7-8 and concentrate 
on grades 1-6. 
89, Construct a classroom building 
whenever possible adjacent to a good 
public high school. With the cooper-
ation of public school officials, 
Catholic students attending the high 
school could then elect religious 
like 
not like 
not like 
not like 
Response 
Pattern 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. R. d. 
n. s. d. 
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Table 1 -- Continued 
Item Direction 
education courses, to be conducted in 
this separate building by well quali-
fied teachers, as part of their regu-
of Thrust 
lar high school schedules. like 
92. Have children take some courses 
(such as reading, mathematics, art, 
science) in a nearby public elemen-
tary school and the rest of their 
courses (such as religion, social 
studies, literature) in the Catholic 
elementary school. . not like 
94. Have Catholic children take all 
their courses in the public schools, 
where there are good public schools, 
but on two or three days a week have 
them dismissed early in order to at-
tend a Religious Education Center for 
religious instruction. . not like 
95. Work with members of other faiths 
whenever possible to construct a 
classroom building adjacent to a good 
public high school. With th~ cooper-
ation of public school officials, 
students could then elect religious 
education courses, taught by members 
of their own faith in the ecumenical-
ly sponsored building, as part of 
their regular high school schedules. like 
97. Catholic elementary and secondary 
schools should not be drastically 
changed, but should continue in their 
present form. like 
Part IV 
98. If Catholic schools had to close 
some grades, which ones should be 
closed first? 
99. If Catholic schools had to close 
some grades, which ones should be 
closed last?. 
high 
school 
primary 
school 
Response 
Pattern 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
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Table 1 -- Continued 
Item 
102. At what grade level can Sunday 
school or Confraternity classes, no 
matter how much they are improved, 
never be an adequate substitute for 
attendance at a Catholic school? 
103. At what grade level are parents 
most effective in the religious for-
mation of their children? 
104. At what grade level are parents 
least effective in the religious for-
mation of their children? 
105. At what grade level is the for-
mation of proper attitudes toward 
social problems (poverty, war, race 
relations, etc.) most possible? 
106. At what grade level is it most 
important to have priests, sisters, 
or brothers as teachers? 
107. At what grade level is it least 
important to have priests, sisters, 
or brothers as teachers? 
Part V 
111. Quality of education 
112. Nuns, brothers, and priests 
teaching religion 
115. Tuition costs 
116. Nuns, brothers, and priests 
teaching subjects other than religion 
118. Discipline 
119. Religious exercises (prayers be-
fore class, Mass on school days) 
120. Religious or moral atmosphere in 
the school . 
Direction 
of Thrust 
primary 
school 
primary 
school 
high 
school 
high 
school 
primary 
school 
high 
school 
for 
for 
for not 
for 
for 
for 
for 
Response 
Pattern 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
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Table 1 -- Continued 
Item Direction 
of Thrust 
122. Assurance that nothing contrary 
to the faith will be taught for 
123. Giving students a sense of moral 
values · for 
125. Developing personal freedom and 
responsibility for 
127. Racial mixture in public schools for 
Part VI 
131. Developing proper attitudes to-
ward social problems (war, poverty, 
race) 
132. Guidance and counseling services 
133. Teaching honesty and truthfulness 
135. Developing interest and eager-
ness for learning 
136. Developing a sensitivity to the 
problems and views of minority groups 
137. Developing creativity and imag-
ination 
138. Preparation for college 
139. Preparation for marriage and 
family life 
140. Preparation for a job 
141. Teaching students to think for 
themselves 
144. Developing respect for persons 
and property 
145. Teachi_ng of self-discipline 
* no significant difference 
same 
public 
school 
Catholic 
school 
same 
same 
same 
same 
Catholic 
school 
same 
same 
Catholic 
school 
Catholic 
school 
Response 
Pattern 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. s. d. 
n. · s. d. 
n. s. d. 
28 
29 
Additional hypotheses of Part IV: 
98 and 100 
The respondents will choose the same response for items 98 and 100. 
98 and 102 
The respondents will choose the same response for items 98 and 102. 
98 and 103 
The respondents will choose the same response for items 98 and 103. 
98 and 107 
The respondents will choose the same response for items 98 and 107. 
99 and 104 
The respondents will choose the same response for items 99 and 104. 
99 and 105 
The respondents will choose the same response for items 99 and 105. 
99 and 106 
The respondents will choose the same response for items 99 and 106. 
The Population and the Sample 
The population used in this study is the Diocese of Peoria. 
The Diocese consists of twenty-six counties in the north central 
section of Illinois; these twenty-six counties cover 16, 933. 
square miles. The total population within the boundaries of the 
Diocese is 1,434,248 persons; the Catholic population is 214,968 
persons. The Diocese of Peoria is considered a cross section of 
the state of Illinois.34 
In previous studies using the same instrument, Alternatives 
in Catholic Education, extensive samples were decided upon. In 
the Joliet diocese of the 70,000 questionnaires distributed, 
20,004 were completed and returned, giving a response rate of 
34The Official Catholic Dir~ctory (New York: P. J. Ken-
nedy and Sons, 1971), p. 613. 
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approximately 25%.35 The Cleveland Archdiocese distributed 19,000 
questionnaires of which about 11,600 were returned for a response 
rate of approximately 60%.36 The Indianapolis, Louisville, Evans-
ville study distributed 130,000 questionnaires of which 51,560 
were completed and returned for a response rate of about 40%.37 
For the study of the Peoria diocese it was decided that 
the sample would consist of all the parish priests of the diocese, 
all the teachers, lay and religious, and six hundred lay house-
holds. This sample was decided upon in an attempt to end up with 
approximately equal numbers of respondents in each of the four 
categories, i.e:, parish priests, religious teachers, lay teach~ 
ers and laity. Approximately 2,000 questionnaires were distri-
buted in the Dioqese of Peoria. 
Procudure for Gathering and Tabulating the Data 
In late November and early December 1970, the question-
naires were distributed to the selected sample. The question-
naires for the parish priests were forwarded to each parish. An 
envelope was addressed to each priest; the contents of the enve-
lope were one copy of Form CR of the questionnaire, one answer 
sheet, a cover letter38 written by the Diocesan Superintendent 
of Education, Rev. Eugene Finnell, and a pre-addressed stamped 
35aillen and De Filippini, op. cit., p. i. 
36 Novicky, op. cit., p. 31. 
37Elford, op. cit., p. 6. 
38Appendix II, p. 97. 
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envelope in which to return the answer sheet. 
The questionnaires for the teachers were forwarded to the 
principals of the Catholic schools in the Diocese. Envelopes 
marked lay teacher or religious teacher were to be distributed 
by the principals. The contents of these envelopes were similar 
to that of the parish priests' with the exception that the lay 
teachers received Form CT of the questionnaire. 
The procedure for distributing the questionnaire to the 
laity was more involved. Since there were sixty thousand fami-
lies registered in the parishes of the Diocese, it was decided 
to sample six hundred families, 1% of those registered. Monsignor 
George Carton, Chancellor of the Diocese, supplied a list of the 
parishes on which was indicated the number of families registered 
in each parish. The sample of lay families was determined by 
selecting every one hundreth family registered. Stamped envelopes 
containing Form CL and the other items mentioned above were then 
forwarded to the pastors to forward the envelopes to specific fam-
ilies in the parish register, e.g., the fiftieth family register-
ed, the two hundred fiftieth family registered. Thus the ques-
tionnaires were distributed; they were returned by pre-addressed 
stamped envelope. 
Below is a summary of the questionnaires distributed and 
returned: 
· Category 
Laity 
Lay Teachers 
Religious Teachers 
Parish Priests 
Totals 
Per Cent 
Distributed 
600 
560 
506 
300 
1950 
Returned: 50.1% 
Returned 
237 
302 
282 
164 
985 
When the 985 questionnaires had been received the infor-
mation from them was transferred to large tally sheets; these 
sheets were 3 feet by 12 feet. The frequency counts were made 
from these tally sheets and then recorded on individual 8 1/2 
by 11 1/2 sheets of paper39 one page for each item of the ques-
t1onnaire. Once this had been completed, the sheets for items 
29 through 83 were then taken aside so that the frequencies for 
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responses 1 and 2, i.e., "strongly agree" and "agree" were com-
bined, as were the frequencies of responses 4 and 5; i.e., "dis-
agree" and "strongly disagree." These frequencies were combined 
for the following reasons: first, when dealing with chi-square 
if any cell in the matrix has an expected frequency of less than 
5, as happened on a number of items, it is a good rule to combine 
frequencies;40 secondly, these responses "agree" and "strongly 
agree," and "disagree" and·"strongly disagree" are difficult to 
distinguish. 
The next 'step was to transfer the observed frequencies, 
Fo, to another sheet of paper.41 The expected frequencies, Fe, 
were then calculated4 2 and recorded on this work sheet. Having 
both Fo and Fe for each cell of the matrix, chi-square was then 
calculated using the formula-:t_: =~(Fo - Fe) 2 ; the chi-squares 
Fe 
39Appendix III, p. 99. 
40young and Veldman, op. cit., p. 331. 
41Appendix III, p. 100. 
42rbid. 
43Merle W. Tate, St~tistics in Education and Psychology 
(New York: Th:e Macmillan Company, 1965), p. 289. 
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were then tested at the .05 level of probability to see if the 
specific "null hypothesis" was to be accepted or rejected; "to 
accept a null hypothesis is to conclude that the observed differ-
ence may be due to chance, while to reject a null hypothesis is 
to conclude that the difference is non-chance or rea1. 11 44 
The second hypothesis to be tested for most of the items 
concerned the direction of thrust of the responses, i.e., were 
the observed frequencies the greatest for the responses predic-
ted. The predictions made were based on the results from the 
study in the Archdiocese of Indianapolis. Since the table from 
the Indianapolis study reported only the responses of the laity, 
the observed frequencies from the Diocese of Peoria were made up 
of only lay responses. 
When judging whether the observed thrust was in the dir-
ection of the predicted thrust two factors were considered, wheth-
er the response chosen most frequently was the predicted response, 
and the results of a chi-square test on each item. The observed 
thrust was judged different from the hypothesized thrust only if 
the most frequently observed response was different from the pre-
dicted response and the chi-square test showed the difference to 
be significant. 
The director of a previous study using this same instrument 
felt that further use of this instrument was unwarranted because 
the results are the same each time. The thrust hypotheses were 
used with a view to determining whether the data gathered were 
consistent with the data from the previous study in the Indianap-
44rbid_. ·, p. 22 3. 
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oliS Archdiocese. 
Interviews 
In addition to the questionnaires, interviews with members 
of the Diocese were undertaken to provide further information for 
the study. These interviews served to confirm and particularize 
the opinions expressed in response to the questionnaire. 
The interviews centered around the thirteen items of the 
questionnaire mentioned most frequently by the members of the 
Board of Education of the Diocese for special attention in the 
analysis of the data. Chapter III includes a summary of the 
content of these interviews. 
In the following Chapter the results of testing the hypo-
theses and an analysis of these results will be presented. 
CHAPTER III 
PRESENTATION AND ANALYSIS OF RESULTS 
The Typical Respondents 
The median lay respondent is a Catholic male of age forty-
three whose Catholic wife is not, typically, employed outside the 
home. The median gross annual income of this respondent is 
$11,942. The median number of years the respondent attended 
Catholic elementary school is three years; the median for the 
spouse is less than one year. Typically neither husband nor 
wife attended Catholic high school; however, t~e median level 
of education for both husband and wife is some college. The me-
dian Sunday contribution is $5 .17, which would produce an annual 
contribution of $269 or 2.25% of gross annual income. Forty-
four per cent of those with pre-school children state they will 
send their pre-schoolers to Catholic elementary schools for most 
of their education. Fifty-six per cent of the children of the 
respondents, ages 6-10 and ages l~-14, attend Catholic schools, 
while 49.5% of the children ages 15-18 attend Catholic schools. 
The statistics for the median lay teacher are as follows: 
Sh~ is a married woman, thirty-five years of age. She is Catholic 
and an elementary school teacher. The family's gross annual in-
come is $10,999. She sees teachers' salaries as the item most in 
need of correction in her school. The total number of years of 
35 
36 
full-time experience of the lay teacher respondents in Catholic 
schools is three to four years. Forty-two per cent have had teach-
ing experience in public schools, although 50.7% indicate they have 
turned down an offer to teach in public school. Most have taught 
in their present school from one to four years. The median Sun-
day contribution for the lay teacher's family is $3.93, which over 
a year is equivalent to 1.86% of gross annual income. The disci-
pline and atmo&~here of respect in Catholic schools, and the sig-
nificant mission of the Catholic schools are given as the two 
chief factors considered by these teachers in deciding where to 
teach. The median number of years the lay teachers attended Cath-
olic elementary schools is_ zero. Sixty-six per cent did not at-
tend Catholic high school and over 70% did not attend a Catholic 
college. 
The median religious teacher is female, forty-three years 
of age, with a Bachelor's degree. Two-thirds state that they 
would not like to teach religion full-time. A majority, 65.9%, 
are elementary - primary school teachers. The median number of 
years teaching experience is between fifteen and nineteen years. 
Over 50% have been professed or ordained over twenty-one years. 
Wnen asked if they thought they would find greater personal ful-
fillment in a different_ type of apostolic activity, 60.8% respond 
no and 27.5% are undecided. In excess of 60% of the religious 
respondents attended Catholic elementary school for eight years, 
Catholic high school for four years, and Catholic college for 
four years. 
The median age of the parish priest respondent is 46.9 
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years; he has been ordained for 17.3 years. Fifty per cent of the 
respondents are pastors. The median level of formal education is 
the Bachelor's degree. Most parish priests state that they would 
not like to teach religion full-time. Slightly over 50% of the 
priests have two years or less full-time teaching experience. 
sixty-one per cent think that they would not find greater person-
al fulfillment in a different type of apostolic activity, while 
22.8% are undecided. Approximately 44% of the parish priests at-
tended eight years of Catholic elementary school, and four years 
of Catholic high school, while two-thirds attended four years or 
more of Catholic college. 
Results of Hypotheses Tested 
The results, as were the hypotheses, are presented in 
tabular form. It should be noted that while the .05 level of sig-
nificance was the criteria for rejection of the null hypothesis, 
the significance level indicated in the table is the highest level 
of significance of the response pattern. 
Table 2 
RESULTS OF HYPOTHESES TESTED 
Item 
I 
Part II 
29. However hard it is to define, 
Catholic schools have a unique and 
desirable quality that is not found 
in public schools. 
Direction 
of Thrust 
agreement 
Response 
Pattern --
Level of 
Significance 
.001 
Table 2 -- Continued 
Item Direction 
32. Because of the contribution which 
catholic schools make to the community 
iocal business and industry should 
give some financial help to these 
of Thrust 
schools. agreement 
34. Too often in Catholic schools, 
pastors, without formal training in 
education tell the principal how to 
run the school. agreement 
36. Laymen would contribute more to 
the support of Catholic education 
(schools, Confraternity of Christian 
Doctrine classes, adult education, 
etc.) if they were better informed 
on how the money was being spent. agreement 
42. If children in Catholic schools 
are excluded from public aid to edu-
cation programs, the diocese should 
close all schools and concentrate 
on other forms of religious educa-
tion. disagreement 
43. Sending a child to Catholic 
schools fulfills the obligation of 
the parent for the religious edu-
cation of the child. disagreement 
44. Since the cost of education is 
going up every year, it would be 
better for Catholic schools to 
eliminate certain grades rather than 
to attempt to operate at all grade 
levels. agreement 
45. An annual diocesan education 
tax based on ability to pay, would 
be a good way of raising funds for 
the support of Catholic education. disagreement 
46. If parochial schools were to 
drop Gra.Qes 7 and 8, parents would 
be willing to transfer a child from 
38 
Response 
Pattern --
Level of 
Significnace 
.001 
.001 
.05 
.001 
.01 
.001 
.001 
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Table 2 -- Continued 
Item 
public school to a Catholic school 
for the rest of high school educa-
tion. 
47. Policies for Catholic schools 
should be formulated by boards made 
up on laymen and clergy. 
49. Even in parishes which have a 
parochial school the parish should 
spend at least as much per student 
to provide religious instruction for 
Catholic children in public schools 
as it does to provide religious in-
struction for children in the parish 
school. 
51. Tuition rates for high schools 
should be raised when nece~sary so 
that they come close to meeting the 
actual costs of education •. 
52. In general, the Religion books 
now being used in Catholic schools 
are satisfactory and accomplish what 
they are supposed to accomplish. 
62. It is impossible for the Church 
to provide adequate religious and 
moral formation for public high 
school students with present Con-
fraternity or Sunday school programs. 
Part III 
84. Consolidate small parochial 
schools located close together into 
one large elementary school. 
86. Close the Catholic' elementary 
schools, where ther~are good public 
schools, and have Catholic children 
attend the public schools. However, 
have the parishes set up Religious 
Education Centers -- staffed by full-
Direction Response 
of Thrust Pattern --
Level of 
Significance 
not 
disagreement significant 
agreement .001 
agreement .001 
not 
agreement significant 
disagreement .001 
agreement .001 
like .01 
Table 2 -- Continued 
Item Directi-on 
time specialists -- to provide reli-
gious education for these children 
after school hours or on Saturday or 
of Thrust 
Sunday. not like 
87. Close the Catholic high schools, 
where there are good public schools, 
and have the Catholic children attend 
the public schools. However, have 
the parishes set up Religious Educa-
tion Centers -- staffed by full-time 
specialists -- to provide religious 
education for these children after 
school hours or on Saturday or Sunday. not like 
88. Close grades 7-8 and concentrate 
on grades 1-6. not like 
89. Construct a classroom building 
whenever possible adjacent to a good 
public high school. With the cooper-
ation of public school officials, 
Catholic students attending the high 
school could then elect religious 
education courses, to be conducted in 
this separate building by well quali-
fied teachers, as part of their reg-
ular high school schedules. like 
92. Have children take some courses 
(such as reading, mathematics, art, 
science) in a nearby public elemen-
tary school and the rest of their 
courses (such as religion, social 
studies, literature) in the Catholic 
elementary school. like 
94. Have Catholic children take all 
their courses in the public schools, 
where there are good public schools, 
but two or three days a week have 
them dismissed early in order to at-
tend a Religious Education Center 
for religious instruction. like 
40 
Response 
Pattern --
Level of 
Significance 
.001 
.001 
not 
significant 
.01 
.001 
.001 
Table 2 -- Continued 
Item 
95. Work with members of other faiths 
whenever possible to construct a 
classroom building adjacent to a good 
public high school. With the cooper-
ation of public school officials, 
students could then elect religious 
education courses, taught by members 
of their own faith in the ecumenical-
ly sponsored building, as part of 
their regular high school schedules. 
97. Catholic elementary and secondary 
schools should not be drastically 
changed, but should continue in their 
present form. 
Part IV 
98. If Catholic schools had to close 
some grades, which ones should be 
closed first? 
99. If Catholic schools had to close 
some grades, which ones should be 
closed last? 
102. At what grade level can Sunday 
school or Confraternity classes, no 
matter how much they are improved, 
never be an adequate substitute for 
attendance at a Catholic school? 
103. At what grade level are parents 
most effective in the religious for-
mation of their children? 
104. At what grade level are parents 
least effective in the religious 
formation.of their children? 
105. At what grade level is the for-
mation of proper attitudes toward 
social problems (poverty, war, race 
relations, etc.) most possible? 
Direction 
of Thrust 
like 
not like 
high 
school 
primary 
school 
none 
primary 
school 
high 
school 
high 
school 
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Response 
Pattern --
Level of 
Significance 
not 
significant 
.001 
.001 
.001 
.001 
.001 
.001 
.001 
Table 2 -- Continued 
Item 
io6. At what grade level is it most 
important to have priests, sisters, 
or brothers as teachers? 
107. At what grade level is it least 
important to have priests, sister, 
or brothers as teachers? 
Part V 
111. Quality of education 
112. Nuns, brothers, and priests 
teaching religion 
115. Tuition costs 
116. Nuns, brothers, and p~iests 
teaching subjects other than reli-
gion. 
118. Discipline 
119. Religious exercises (prayers 
before class, Mass on school days) 
120. Religious or moral atmosphere 
in the school 
122. Assurance that nothing contrary 
to the faith will be taught 
123. Giving students a sense of moral 
values 
125. Developing personal freedom and 
responsibility 
127. Racial mixture in public schools 
Part VI 
131. Developing proper attitudes to-
ward social problems (war, poverty, 
race) 
Direction 
of Thrust 
high 
school 
primary 
school 
for 
for 
for not 
not 
important 
for 
for 
for 
for 
for 
for 
not 
important 
Catholic 
school 
42 
Response 
Pattern --
Level of 
Significance 
.001 
.001 
.001 
.001 
.01 
.001 
.001 
.001 
.001 
.01 
.001 
.001 
.001 
.001 
r 
Item 
Table 2 -- Continued 
Direction 
of Thrust 
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Response 
Pattern --
Level of 
Significance 
132. Guidance and counseling services 
133 .. Teaching honesty and truthful-
ness 
135· Developing interest and eager-
ness for learning 
136. Developing a sensitivity to the 
problems and views of minority groups 
137. Developing creativity and imag-
ination 
138. Preparation for colle·ge 
139. Preparation for marriage and 
family life 
140. Preparation for a job 
141. Teaching students to think for 
themselves 
144. Developing respect for persons 
and property 
145. Teaching of self-discipline 
Additional results from Part IV: 
public 
school 
Catholic 
school 
same 
Catholic 
school 
same 
same 
Catholic 
school· 
same 
same 
Catholic 
school 
Catholic 
school 
Items Per Cent of Respondents 
Giving the Same Response 
to Both Items 
· 98 and 102 
98 and 103 
98 and 107 
99 and 104 
99 and 105 
99 and 106 
20% 
26% 
37% 
24% 
33% 
34% 
.001 
.001 
.001 
.001 
.001 
.001 
.01 
.os 
.001 
.001 
.001 
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Finances and Catholic Education 
There was general agreement that the financial support of 
catholic education is the duty of all Catholics. This support 
should be voluntary, not in the form of an annual diocesan tax. 
The respondents were of the opinion that the laity would contri-
bute more to the support of Catholic education if they were bet-
ter informed on how the money was being spent. It was the opin-
ion of the respondents that public funds should be used to defray 
the cost to Catholic schools for teaching children academic sub-
jects such as mathematics, foreign languages, science and reading. 
At the same time 55% of the laity responding did not feel that 
local business and industry should give financial help to Catho-
lic schools because of the contribution they make to the community. 
The other three classes of respondents did feel, however, that 
local business and industry ·should give some aid. 
That individuals, schools, and parishes should try to 
carry their own educational burdens seems to be implied in the 
general opinion that tuition rates for high schools should be 
raised when necessary so that they come close to meeting the ac- · 
tual cos ts of education, and the feeling of the laity and parish· 
priests that each parish is responsible for financing its own 
parochial school. The teachers, both lay and religious, do not 
agree that each parish financing its own school is the best pol-
icy. It was realized, however, that poorer parishes could not 
pay for their own schools; it was agreed that funds raised in 
wealthy parishes should help pay the cost of Catholic education 
in poorer parishes 
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Intra-parish finances were also considered. A majority 
of the respondents were of the opinion that parishes with paro-
chial schools should spend at least as much per student to provide 
religious education for Catholic children in public schools as it 
does to provide religious instruction for the children in the paro-
chial schools. 
Last ~nd not least there was agreement that qualified lay 
teachers in Catholic schools should receive the same salary and 
fringe benefits that their public school counterparts receive. 
However, there was also agreement that parish funds make it im-
possible for Catholic schools to match public school salaries. 
So much for the pieces of this puzzle. 
In reviewing the opinions of the respondents in the area 
of financing Catholic educ.ation one underlying probl~m repeatedly 
surfaced, that being the necessity of adequate public relations. 
The following three cases demonstrate this need: The respondents 
generally indicated a willingness to give financial assistance to 
Catholic education, but preferred to give on a voluntary basis, 
not on the basis of a diocesan tax or assessment. Catholic educa-
tion is thus competing with other agencies and institutions for a 
portion of the finite income of the faithful. Before most people 
give other than a token amount, they must be convinced of the im-
portance of the cause of the recipient. In a society which is 
growing more materialistic, a cause such as Catholic education 
cannot sit back and wait for Providence to act. Those concerned 
for Catholic education must vigorously act to assist Providence; 
this involves substantial information dissemination and public 
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relations efforts. Simply to state from a pulpit that there will 
be a second collection next Sunday for Catholic education is ab-
surdly inadequate. Another example centers around the general 
agreement that laymen would contribute more if they were better 
informed on how the money was being spent. Once again the need 
for information is apparent. But information alone is not enough; 
it must be accompanied by a strong motivational stimulus. Again 
on the issue of local business and industry contributing to help 
Catholic education a majority of the laity disagree with this idea. 
It is rather easy to demonstrate the contribution Catholic educa-
tion makes to areas serviced by Catholic schools, in terms of tax 
dollars saved, local consumers and employees trained, and the ad-
vantage of having a viable alternative to public education, when 
the community is attempting to attract new business and industry. 
As the Catholic community bemoans its fiscal woes, it might 
do well to recall that "our generation is actually able to support 
our schools more easily than our forefathers did. 11 45 
The Catholic community of today is no longer a group of 
immigrants at the bottom of the economic ladder. Our grand-
fathers and great-grandfathers were. Yet they and their sons, 
who were better off than they were but still below us in eco-
nomic scale, built and maintained churches and school~ at a 
higher rate in proportion to their resources than we.q6 
The Prudential Insurance Company, the Chase Manhattan Bank 
and the National City Bank published predictions that indicate 
real income will increase by 40% over the next ten years, while 
45Brown and Greeley, op. cit., p. 180. 
46rbid., p. 177. 
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the cost of education will increase at 30% during the same period.47 
The same general pattern held true in the past twenty years as 
real income increased more rapidly than the cost of Catholic educa-
tion. After discussing the foregoing data and other financial data 
William Brown concludes, "It should be-abundantly clear that the 
catholic community has, eliminating inequities within the Catholic 
community, the money to support a complete school system now and 
in the future without public aid."48 The money needed to support 
Catholic education is in the hands of the Catholic community. The 
problem facing Catholic education and Boards of Catholic Education 
is how to get the Catholic community to supply the funds needed 
to finance their educational programs. 
The recent decision of the California Supreme Court, Ser-
rano versus Ivy Baker Priest,49 on the inequity involved in hav-
ing the local real estate .taxes as the base of public school fi-
nancing has relevance when discussing Catholic education. A para-
phrase of this decision is that there is no Constitutional justi-
fication for permitting the circumstances of parental wealth and 
geography to determine the quality of a child's education in the 
public schools of a state. It is well established in public edu-
cation that schools vary in quality as finances vary in quantity. 
This is not to say that one will not find good schools in poor 
areas, or that wealthy schools are necessarily good schools. 
47Ibid., pp. 179-180. 
48Ibid., p. 183. 
49serrano vs. Ivy Baker Priest, Sup., 96 Cal. Rptr. 601. 
r 
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A parallel exists between wealthy and poor public school 
districts and the wealthy and poor parishes. Wealthy parishes 
like wealthy school districts, "make the quality of a child's edu-
cation a function of the wealth of his parents and neighbors. 11 50 
Is the present policy whereby each parish is responsible for the 
financing of its own parochial school the best policy? The parish 
priests and lc;ty respondents evidenced a slight tendency to agree 
that the present policy is the best policy; however, both lay and 
religious teachers tended to disagree with the present policy. 
The opinion expressed by the California Supreme Court 
would seem to be in harmony with the spirit of Christ. Catholic 
schools, as well as the public schools, are bound to an archaic 
method of financing education. New methods of gathering and dis-
tributing educational funds must be found. The Catholic 11 communi-. 
ty" must begin to function· as a true community; ·the Catholic s·chool 
non-system must become a unified system. Schools in the sa.me geo-
graphical area must work together to raise funds and to increase 
enrollments. To attempt to achieve such unity for the benefit of 
the TOTAL community is a public relations feat of gargantuan pro-
portion. Maintaining Catholic education and Catholic schools 
cannot be done by isolated parishes and schools; a close knit 
Catholic community is the most viable method to maintain Catholic 
education. 
50Ibid., p. 604. 
/ 
49 
Miscellaneous Results from Part II 
These is overwhelming agreement among the respondents that 
catholic schools have a unique and desirable quality that is not 
found in public schools. In the analysis of Part Van attempt 
will be made to pinpoint this unique and desirable quality. 
There was also general agreement that every Catholic child 
should spend ~ome time in Catholic schools. 
More respondents, in all four classes, agreed than dis-
agreed that due to the growing cost of education, it would be bet-
ter for Catholic schools to eliminate certain grades rather than 
attempt to operate at all grade levels. In contrast to this opin-
ion, Greeley-Rossi, in commenting on one of the conclusions of 
their study, note "that we were led to conclude that religious 
education will probably produce the effect its supporters seek 
for it only when it is 'comprehensive' (from first grade to col-
lege degree). 11 51 
The issue of eliminating certain grades is an example of 
the Board knowing where the members of the Diocese stand on a cer-
tain issue, but the Board should not see it as a directive to act 
according to this community sentiment. Rather it is an indica-
tion that the members of the Diocese have a need for more adequate 
information upon which to make a judgement. 
The respondents generally disagree with the notion of con-
centrating on the education of the very bright students. The 
opinion of the respondents is that parents would not be willing 
5lareeley and Rossi, op. cit., p. 231. 
f 
l 
to transfer a child from public school to a Catholic high school 
if a parochial school dropped seventh and eighth grade. 
In the area of school boards and parish responsibility, 
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some interesting response patterns were noted. First, there was 
general agreement that policies for Catholic schools be formulated 
by boards made up of laymen and clergy. Second, on the issue of 
parish members having more say in the running of the parish, the 
laity was almost evenly divided between agreement and disagree-
ment, while the other respondents were more solidly in agreement 
that parish members should have more of a say. Third, the laity 
disagreed, while the other three classes of respondents agreed 
with the item that people would contribute more to the support 
of Catholic education if they felt that laymen were involved in 
making educational policy in the diocese. 
It seems that although the laity indicated a willingness 
to help formulate policy, the laity also was reluctant to have 
laymen involved in parish leadership. 
In the course of the interviews related to this study the 
attitude was expressed on a number of occasions that people could 
not make policy; they could only show their approval or disapprov-
al by cooperating or not cooperating. Frequently the withholding 
of contributions from the Church was mentioned as a way of showing 
disapproval. Justified or not, a number of people indicated that 
they had no way to contribute positively to the development of 
Parish policy. If these attitudes are stated accurately and do 
describe the feelings of the laity it would help explain their 
reluctance to the idea of lay leadership on the diocesan level as 
v 
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well as on the parish level. 
Davies and Deneen52 when writing on the problems faced 
daily by Catholic educators write, "Possibly the most serious ob-
stacle to improvement in Catholic education is the rather wide-
spread reluctance of laymen -- nonclerics and noneducators -- to 
share in decision making." How are the laity converted from re-
luctant participants to the enthusiastic leaders which the Catho-
lic community needs? If enthusiastic lay leaders are desired on 
the parish and diocesan level Boards of Education, the cultiva-
tion of such leaders should be a high priority of the diocesan 
Board of Education; the cultivation of such leaders falls within 
the public relations function of the Board. Some public relations 
needs were previously enumerated in the section on "Finance and 
Catholic Education." A program developed to meet these previously 
stated needs could do much to develop the leaders needed. 
Responses to other items which the Diocesan Board indicated 
as areas of concern are as follows: 
1. There was general agreement within all four groups of 
respondents that too often pastors tell the principal how to run 
the school. 
2. To the statement that the diocese should close all 
schools and concentrate on other forms of religious education if 
public aid is not forthcoming, three groups of respondents dis-
agreed, and only the parish priests indicated more agreement than 
disagreement. In light of number six below the response of the 
52nav1es and Deneen, op. cit., p. 124. 
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parish priests was difficult to comprehend. 
3. All groups of respondents agreed that tuition rates for 
high schools should be ~aised when necessary so that they come 
close to meeting the actual costs of education. 
4. The laity and parish priests indicated more agreement 
than disagreement with the statement that Religion books used in 
Catholic schools were satisfactory and accomplished what they were 
supposed to accomplish. The teachers, both lay and religious, 
disagreed. In light of the interviews conducted, it seems that 
the disparity of the attitudes expressed by the respondents was 
based more on the phrase "what they are supposed to accomplish," 
than on the "Religion books" per se. 
5. Most people do not learn much from sermons. A majority 
of each group except the ~arish priests agreed with this state-
ment. Forty-one per cent ·Of the parish priests agreed with the 
statement, 35% disagreed, and the remainder were undecided. 
6. All four classes of respondents agreed that it was im-
possible to provide adequate religious and moral formation for 
public high school students with present CCD and Sunday school 
programs. Greeley-Rossi expressed a similar conclusion in their 
twenty-second conclusion: "Very little relationship could be 
found between religious behavior and attending CCD classes • • . 
it [CCD program] would certainly have to be improved considerably 
to be realistically considered a functional substitute for Catho-
lic schools."53 
53areeley and Rossi, op. cit., p. 235. 
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Some Plans for Catholic Education in the Future 
Part III of the instrument attempted to determine the opin-
ions of the respondents on some plans which might be considered 
for Catholic education in the future. All groups favored consol-
idating small parochial schools which are located close together 
into one large elementary school. Although agreeable in theory, 
problems could arise over consolidation when it means children 
will have to travel greater distances to get to school. Consol-
idation is an example of a case where despite the stated agreement, 
any move toward consolidation should be preceded by a thorough in-
formational campaign and open meetings where dialogue can be car-
ried on concerning the key issues. Before moving from educational 
theory to educational practice, ample public relations is a must. 
Any move which significantly alters the organization of a school 
or a school district should follow adequate preparation and thor-
ough information. 
Only the parish priests showed a slight agreement with the 
proposition to close the Catholic elementary schools and provide 
religious education after regular school hours or on the weekends. 
A majority in each of the other groups expressed disapproval of 
the plan. On a parallel plan for Catholic high schools both the 
parish priests and the laity indicated a slight agreement. A ma~ 
jority of teachers, both lay and religious, approved this plan· 
for Catholic high schools. All groups were opposed to closing 
seventh and eighth grades and concentrating on grades one through 
six. 
The religious teachers and parish priests evinced a strong 
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agreement with the concept of shared time programs, both for the 
elementary schools and .high schools. The laity showed a very slight 
tendency toward favoring shared time. Only the lay teachers had 
more respondents opposing than favoring shared time. 
Responses to a plan for religious education on a released 
time basis showed lay teachers, once again, not in favor of the 
proposal. Religious teachers and parish priests displayed rela-
tively strong agreement with the idea of released time religious 
education. The laity manifested neither approval nor disapproval 
of the plan. The four groups of respondents were in agreement 
with a plan for an ecumenical religious education center adjacent 
to a good public high school, where students could attend religion 
courses as part of their regular high school schedule. 
Catholic elementary and secondary schools should not be 
drastically changed, but should continue in their present form. 
Laity and lay teachers agreed with this statement, while religious 
teachers and priests disagreed. Although both priests and reli-
gious teachers indicated a need for drastic change in Catholic 
schools, the changes envisioned are possibly themselves drastical-
ly different from one another. One reason for the previous state-
ment was the stated willingness of the parish priests to close 
both Catholic elementary and high schools, a willingness which 
was not shared by religious teachers. 
After studying the opinions expressed it is worthwhile to 
recall that the opinions expressed should not be the guide to the 
formation of educational policy either on the parish or diocesan 
level. Educational policy should not be based on expediency. 
A vein of pessimism and defeatism seemed evident both in 
the responses to the questionnaire and the feelings expressed in 
the interviews held. "We cannot obtain the money needed to con-
tinue our present educational program. We have less and less 
cheap labor in the Catholic educational 'system'. We are there-
fore forced to cut back on the quantity of our educational pro-
grams." This_ type of reasoning, which is all too prevalent in 
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the Catholic community, sells both the Catholic schools and the 
Catholic community itself short. The Catholic schools of the Peo-
ria Diocese are generally good schools; a number of them are ex-
cellent schools. In Part V and VI the respondents demonstrated a 
positive regard for Catholic schools. The local communities can~ 
not afford to lose schools of this caliber. These financial ques-
tions and the personnel pr,oblems will be discussed again later in 
the report. 
Educational policy should not be reactive; Diocesan Boards 
of Education should develop policy from a proactive posture to 
positively influence the future.54 Those responsible for the de-
velopment of educational policy, the Boards of Catholic Education, 
should be immersed in Futurism. If this is not possible, a less 
desirable alternative is to maintain close and continual contact 
with such a future oriented group. (It would do doubt simplify 
things if the opinions of the members of the Diocese were in ac-
cord with the plans and programs of the Board.) It is necessary 
to know what the membership of the Diocese think and feel, but 
54Hack et al., op. cit. 
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their thoughts and feelings should not dictate educational policy. 
In Part IV the respondents were asked to make judgements 
about the relative importance of Catholic education for various 
grade levels and age levels. The following quotation of Greeley-
Rossi is relevant as background for the summary of Part IV: 
Should we be able to call our committee of policymakers 
back into session, and if they were then to ask us which level 
of Catholic education could be most profitably abandoned, we 
would be forced to tell them that there did not seem to be much 
of a future in such an approach: no particular level is more 
effective than any other. Catholic colleges do indeed have a 
very powerful impact both on religious behavior and social at-
titudes, but only on those who have already gone to Catholic 
primary and secondary schools. While the case on which this 
advice rests is somewhat thin, we are not persuaded that fur-
ther research will notably affect our findings. For formal 
religious instruction to be effective it must apparently be 
comprehensive, and it will have its most impressive impact on 
those who have gone to religious colleges. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
The "multiplier effect" discovered in this chapter apparently 
results from a combination of educational level and cumula-
tive religious educati.on. It appears, therefore, that the 
most desirable effects of religious education (from the point 
of view of the sponsoring church) are produced principally in 
those who have had a comprehensive education. From the point 
of view of the larger society, the effects are also desirable, 
since the product of the comprehensive religious educational 
experience is also significantl~ more tolerant and no less in-
volved in community activities.~5 
The laity and lay teachers agreed that if Catholic schools 
had to close some grades, high school should close first. Parish 
priests and religious teachers were divided rather evenly between 
high school and primary school for being closed first. However, 
all four groups agreed that primary schools should be closed last, 
if such a closing were necessary. The remaining ten items of Part 
IV consist of reasons for or against closing certain grades first 
55areeley and Rossi, op. ci~., pp. 188-189. 
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or last. An attempt was made to determine which reasons were con-
sistent with decisions to close certain grades first and others 
last. For instance, it might be reasoned that if parents are most 
effective in the religious formation of their children when these 
children are in primary school, then primary schools should be 
closed first. If the respondents held this line of reasoning, then 
the response for items 98 and 103 should be the same. However only 
26% of the respondents chose the same response for both items. An-
other possible line of reasoning might hold that if at a given 
grade level Sunday school and Confraternity classes, no matter how 
much improved, could never be an adequate substitute for attendance 
at Catholic school, then this grade level should be closed last. 
Items 99 and 102 would be such a case; however, for items 99 and 
102 only 36% of the respondents chose the same response for both. 
Similarly, it could be reasoned that if having priests, 
sisters or brothers as teachers is least important at a given level, 
these grades should be closed first. Thirty-seven per cent chose 
the same response for item 98 and item 107, which would typify the 
case in point. Again, if parents are least effective at a given 
grade level, such grades, it could be reasoned, should close last. 
However, on item 99 and item 104, which would exemplify such a 
case, only 24% gave the same response. Or if at a certain grade 
level the development of attitudes toward social problems is most 
effective, then those grades in the Catholic school system should 
be closed last. But only 33% of the respondents chose the same 
response on items 99 and 105, which would illustrate the stated 
case. 
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Another line of reasoning could claim that it is most im-
portant to have priests, sisters or brothers as teachers at certain 
grade levels, so these grade levels should be closed last by Cath-
olic schools. Once again a minority, 34%, gave the same response 
to items 99 and 106. 
On none of the six relations mentioned did a majority match 
specific action with specific motive. In this context, only one 
relationship was found where a majority gave the same response to 
the two items, these being items 6 and 99 for teachers. Sixty-two 
per cent of the teachers chose the grade level on which they were 
teaching as the grade level to close last; for elementary school 
teachers the figure was 73%. This last relationship seems to in-
dicate that having a vested interest is the best predictor of a 
person's attitude toward educational policy. Such a relationship 
demonstrates a reason for Boards being reluctant to develop edu-
cational policy based on the attitudes and opinions expressed by 
the respondents. These inconsistencies between action and motive 
were also noted in the interviews. 
Some reasons given for parents for their decision whether 
or not to send their children to Catholic schools were the subject 
of Part V of the questionnaire. The respondents were asked to 
judge which reasons were important for or for not sending children 
to Catholic schools. 
In Part VI respondents were asked to judge, based on their 
experience, whether Catholic schools or public schools do a better 
job on specific aspects of education. Parts V and VI will be 
treated together for analysis. 
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Of the eleven reasons the Diocesan Board wished analyzed 
from Part V, eight wer~ judged to be reasons for sending children 
to Catholic schools, two were judged not important on way or the 
other, and one was judged a reason for not sending children to 
catholic schools. Tuition costs was the only reason of the eleven 
for not sending children to Catholic schools. Only one other item 
of the entire twenty items of Part V was judged a reason for not 
sending children to Catholic schools, this was the distance of 
Catholic schools from home. 
The two items judged not important one way or the other 
were racial mixture in public schools, and nuns, brothers or priests 
teaching subjects other than religion. 
The reasons for sending children to Catholic schools rank-
ed according to the number of for responses were: 
1. Religious and moral atmosphere of the school (779) 
2. Giving students a sense of moral values (728) 
3. Quality of education (675) 
4. Discipline (669) 
5. Nuns, brothers or priests teaching religion (633) 
6. Religious exercises (603) 
7. Developing personal freedom and responsibility (558) 
8. Influence of Catholic classmates (529) 
10. Assurance that nothing contrary to the faith will be 
taught (494) 
10. Previous experience with Catholic schools (494) 
Religion, moral values, quality education and discipline 
appear as the main reasons for sending children to Catholic schools. 
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The development of personal freedom and responsibility, though im-
portant, is rated a comparatively weak seventh. The items of Part 
VI also constitute reasons for or for not attending Catholic 
schools. If the Catholic schools do not do as good a job as the 
public schools this would seem to be a·reason for not attending 
catholic schools. If on the other hand Catholic schools do a bet-
ter job, this_ would be a reason for attending Catholic schools. 
The following shows the twelve items from Part VI, which 
the Board wished analyzed, plus item 134 ranked in the order of 
relative success as evidence by the respondents: 
1. Developing respect for persons and property (618) 
2. Teaching of self-discipline (596) 
3. Preparation for marriage and family life (562) 
4. Teaching honesty and truthfulness (546) 
5. Developing proper attitudes toward social problems (502) 
6. Developing a sensitivity to the problems and views of 
minority groups (438) 
1. Developing good citizenship (437) 
8. Preparation for college (338) 
9. Developing interest and eagerness for learning (292) 
10. Developing creativity and imagination (256) 
11. Teaching students to think for themselves (238) 
12. Guidance and counseling services (223) 
13. Preparation for a job (165) 
In studying the foregoing list it should be noted that 
items referring to the academic facets of education do not appear 
until number eight. On the six top rated items, Catholic schools 
were judged to do a better job than public schools. The respon-
dents rated public schools as doing a better job on the twelfth 
rated item. Catholic schools and public schools were judged to 
be doing about the same on the remaining items. 
Catholic schools are held in high regard by the members 
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of the Peoria Diocese. The respondents consistently rated Cath-
olic schools as doing a better job or the same job. Three areas 
where the public school had the edge were: physical education 
programs, guidance and counseling services, and in the provision 
for slow learners. Though these ratings were not based on sophis-
ticated statistical analysis of the results of Catholic school 
education versus the results of public school education, they are 
no less significant. What people believe has a definite effect 
on how they act. 
Of the seventeen factors rated, public schools were rated 
better than Catholic schools on three factors, Catholic schools 
were rated better than public schools on six factors, and the 
schools were rated as being about the same on the remaining eight 
factors. On six of the eight factors in which the schools were 
rated as being about the same, the response chosen second most 
frequently was ''Catholic schools better than public schools." 
These data point to the conclusion that the members of the 
Diocese of Peoria are of the opinion that the Catholic schools in 
the Diocese are generally better than the public schools within 
the Diocese. 
Getting back to the results of Part V and Part VI, the 
following table is a combination of the table of results of Part 
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v with the table of results of Part VI. (Obviously this table only 
rates factors treated in this instrument.) This table lists the 
ten most important reasons for sending children to Catholic schools 
as evidenced by the responses to this survey instrument. These 
reasons are: 
1. Religious and moral atmosphere of the school 
2. Giving students a sense of moral values 
3. Quality of education 
4. Discipline 
5. Nuns, brothers or priests teaching religion 
6. Developing respect for persons and property 
7. Religious exercises 
8. Teaching of self-discipline 
9. Preparation for. marriage and family life 
10. Developing personal freedom and responsibility 
For the sake of comparison, the ten most successful goals 
achieved by Catholic schools are now presented. This material is 
from the Notre Dame Study56 and is based on responses given by 
parents. The ten goals achieved most successfully are: 
1. Catholic schools teach children to know about God, Christ, 
the Church. 
2. Catholic schools train children to practice religion (Mass, 
Communion). 
3. Catholic schools train children to be honest, truthful, 
moral. 
4. Catholic schools teach children to read, write clearly and 
well. 
5. Catholic schools make children good citizens of the United 
States. 
6. Catholic schools have effective, qualified sister, priests 
56Neuwien (ed.), op. cit., p. 281. 
or teachers. 
7. Catholic education trains children in respect for persons 
and property. 
8. Catholic schools prepare children for college. 
9. Catholic schools give children Catholic friends and good 
example. 
10. Catholic schools train children in self-discipline and 
hard work. 
Thoughtful study and comparison of these tables should 
bring home the striking similarity in their contents. These tables 
contain the picture of Catholic education. It is indeed a flat-
tering picture, a picture well worth examining before and during 
considerations of the future of Catholic education, Catholic 
schools or a specific Catholic school. Those who say that the 
Catholic community cannot afford the luxury of Catholic schools 
should be asked the counter question, "Can a community afford not 
to support Catholic schools and Catholic education?" 
Interview Results 
On each of the thirteen items which were the subject of 
the interviews, the results were in accord with the results of 
the questionnaire. The direction of thrust of the interviews was 
the same on each item as that of the questionnaire. 
As will be noted in the table the consistency of results 
between the observed thrust on the questionnaire and of the inter-
·views was remarkable. This consistency gives credence to the 
validity of the results of the questionnaire. One factor which 
might have tended to bias the results of the interviews was that 
the interviewer and the study director were the same person. 
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Item 
29 
46 
52 
84 
87 
103 
111 
118 
120 
131 
136 
141 
145 
Table 3 
COMPARISON OF QUESTIONNAIRE AND INTERVIEW 
RESULTS ON SPECIFIC ITEMS 
Predicted Observed Observed 
Thrust Thrust -- Thrust --Questionnaire Interview 
agreement agreement agreement 
disagreement disagreement disagreement 
agreement disagreement disagreement 
like like like 
not like not like not like 
primary school primary school primary school 
for for for 
for for for 
for for for 
same Catholic school Catholic schoo 
same Catholic school Catholic schoo 
same same same 
Catholic school Catholic school Catholic schoo 
Comparison of the Peoria Diocese Results with 
Results of the Indianapolis Study 
1 
1 
1 
Prior to this study two Diocesan Superintendents question-
ed the informational value of such a study. Superintendent One, 
who had used the same instrument for a study in the Diocese for 
which he is Superintendent, had the following two reactions. First, 
the results are consistently the same from Diocese to Diocese, 
therefore why run it again? Second, when the Diocesan Board of 
Education and Superintendent One attempted to implement programs 
which the members of the Diocese had agreed were desirable, the 
members of the Diocese reacted against the programs. Superinten-
dent Two stated that he knew what the results would be of such a 
study, as a result he doubted whether the study would reveal much 
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of value •. However, he did see the merit of getting more objective 
data in order that his views could have a more substantial backing. 
This study attempted to predict the thrust of the responses, 
that is, the specific response that would be chosen most frequent-
ly for each item. The hypothesized thrust was chosen to reflect 
results of the previous study of the Indianapolis Archdiocese 
which used this instrument. 
Forty-three of the fifty-three hypotheses dealing with the 
direction of thrust were accepted; ten hypotheses, 19%, were in a 
direction other than predicted. Both the specific prediction and 
the specific result indicate the response, for each item consider-
ed, which was chosen most frequently. The direction of thrust of 
a given hypothesis was accepted if the response chosen most fre-
quently in the previous study was the same as that picked most 
frequently in the Peoria study. The hypothesis was rejected if 
the response for past and current study was not statistically the 
same. 
The studies disagreed on three items from Part II, those 
being items 49, 51 and 52. The members of the Peoria Diocese felt 
that parishes should spend the same amount per student for the re-
ligious education of those students in Catholic schools and those 
in public schools. The members of the Diocese also felt that tui-
tion in Catholic high schools should be raised so as to come close 
to meeting the actual cost of education. The respondents from the 
Peoria Diocese also leaned slightly toward the opinion that the 
Religion books now in use are unsatisfactory. Varying practices 
in the two dioceses might well explain these disagreements in.opinion. 
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The respondents of the Peoria Diocese expressed a liking 
for the idea of shared time educational programs. Approval was 
also expressed for the idea of having the religious instruction 
handled at Religious Education Centers, while the Catholic chil-
dren would take all their other courses in the public schools. 
The lay teachers agreed with the results of the previous study in 
expressing dislike for both of these plans. 
Racial mixture in public schools was viewed by the laity 
of the Diocese, as an important reason for sending their children 
to Catholic schools. An examination of this opinion could well be 
th~ subject of future study. Is this an expression of the omni-
present racism in American society? This is the only item from 
Part V of those which the Board selected for special consideration 
on which the results of the current study differ from the previous 
study. 
On item 136 of Part VI the results of the Indianapolis 
study had the response "Catholic schools about the same as public 
schools'' being chosen most frequently, and "Catholic schools bet-
ter than public schools" being chosen second most frequently. In 
the Diocese of Peoria study these are also the most frequently 
selected responses, but in the reverse order. 
Of the 118 items of Parts II through VI, the hypothesized 
thrust from the Peoria Diocese differed from the results of the 
previous study considered on twenty-three items, or 19% of the 
total number of items. Thus, though differences exist, the re-
sults from this study in the Diocese of Peoria are substantially 
the same as the.results from the Indianapolis study. 
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The comment of Superintendent One regarding the consistency 
of results appears accurate; this also would give credibility to 
superintendent Two's feeling that he knew what the results of this 
study would be. However, on twenty-three items the results were 
not consistent with the Indianapolis study, which indicates some 
new information was gained. 
The job now remaining is to use this information in draw-
ing conclusions and discussing some implications of this study. 
CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
This chapter contains some reasoned judgements based on 
the data gathered through questionnaire and interviews, personal 
experience in Catholic education, and through study. What follows 
will be a sum.ming up of what has already been presented. 
Before going into the summary it is advisable to recall 
that the opinions expressed by the members of the Diocese in re-
sponding to this questionnaire and in their comments in interviews 
are an indication of the attitudes held by the respondents on spe-
cific issues. The views expressed in response to these specific 
questions should not dictate educational policy. The Board of 
Education must develop policy after careful study and considera-
tion. Surveys such as the present study point out what people 
think and feel about what they perceive; these surveys do not nec-
cessarily evidence what is or should be. The Board of Education 
must lead. Leading the teachers, parish priests and laity back 
to Hope may be the greatest task facing the Board. 
An air of pessimsim permeates considerations of the pos-
sible futures of Catholic education. At times this pessimism is 
a faint whisper; on other occasions it is a clarion blast. Pes-
simism, however, can have a positive result. "In the Biblical 
tradition, the devil triumphs for a time, but the agony he inflicts 
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awakens man to wisdom. • Historic reforms are seldom achieved 
when the sky is blue and the devil is silent in his cell."57 
Pessimism can come as a sign which warns of present and 
future difficulties if individuals or institutions continue along 
in their current direction. Hopefully, this pessimism evident 
among the Catholic community will give way to a vital hope and 
decisive positive action. 
Such pessimism, as is evident, seems incongruous in light 
of the attitudes of the members of the Peoria Diocese on Catholic 
schools. The first conclusion of this study is that there is over-
whelming agreement that Catholic schools have a unique and desir-
able quality not found in public schools. When asked to judge 
whether Catholic schools were doing a better job than public schools, 
or vice-versa, or whether they were doing the same job, the re-
spondents consistently rated Catholic schools a& doing a better 
job or the same job. In only three areas were public schools rat-
ed as doing a better job than Catholic schools, i.e., in physical 
education programs, in the physical condition of the school build-
ing, and in provision for slow learners. 
The respondents indicated that the ten most important 
reasons for sending children to Catholic schools are: 
1. Religious and moral atmosphere of the school. 
2. Giving students a sense of moral values. 
3. Quality of education. 
4. Discipline 
57Erickson, op. cit., p. 371. 
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5. Nuns, brothers, and priests teaching. 
6. Developing respect for persons and property. 
7. Religious exercises. 
8. Teaching of self-discipline. 
9. Preparation for marriage and family life. 
10. Developing personal freedom and responsibility. 
These reasons are parts of the image of Catholic schools; 
a positive image of high quality. The schools of the Diocese should 
stress this image and build on this image. This image points out 
what people believe and want to believe about Catholic education. 
These are the factors which the Catholic community considers im-
portant; these are the factors they wish the Catholic schools to 
exemplify. The remarkable similarity between these ten reasons 
and comparable results from the Notre Dame Study of Catholic Ele-
mentary and Secondary Schools should be noted.58 
These ten factors should serve as a guide to the Catholic 
schools of the Diocese as they annually evaluate and update their 
school objectives. Are these currently among the written objec-
tives of the school? Should they be among the program objectives? 
Do clear and specific programs exist to achieve these objectives? 
Do the priorities of the school budget reflect the priorities of 
such school objectives? An important follow up question to each 
of the above is "If not, why not?" 
A.second conclusion from this study is that laymen --
nonclerics and noneducators -- are reluctant to accept leadership 
58Above, pp. 62-63. 
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§!.!1d to share actively in educational decision making. At the same 
time, the clergy is tiring under the financial burden of Catholic 
education; a burden which is actually borne by the laity. Some 
members of the clergy seem to lose sight of the fact that these 
are the schools of the Catholic people, built and maintained with 
their money. 
As stated earlier, Davies and Deneen59 see the reluctance 
of laymen to share in decision making as possibly the most serious 
obstacle to the improvement of Catholic education. If this con-
clusion is true, the Diocesan Board of Education should set the 
development of lay leaders as an objective of the highest priority. 
In the context of the ideas of desirability of lay lead-
ership and the evidence of clerical fatigue new possibilities be-
gin to emerge. The Diocesan Board or the parishes of a specific 
geographic area might experiment with a public corporation of laity 
who would assume responsibility for developing and maintaining the 
Catholic education in a given area. A contract could be negotia-
ted between the lay corporation, and the Bishop and pastors which 
could protect the interests of the parties involved. It is grant-
ed that a number of difficulties would arise in the development of 
such an experiment; however, legal and educational consultants and 
the good will of the parties involved should lead to a workable 
solution. The planning, organization, and initial expense of such 
an experiment would no doubt attract grants from interested founda-
tions. There are many people other than the Catholic school users 
interested in the survival of Catholic education. 
59oavies and Deneen, op. cit., p. 124. 
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In the attempt to develop lay leadership the Diocesan Board 
of Education should conduct seminars and workshops with this in 
view. Specialists in personal communications and education can be 
secured for reasonable fees to conduct such programs. Every effort 
should be made to develop the leaders who are needed. 
One key area for lay leadership is Boards of Education. 
The Diocesan Board should take an energetic and personal role in 
the development and encouragement or: local Boards of Education. 
The idea of local Catholic School Boards is so strange that the 
members of a local area have no conception of the rationale for 
and implementation of such a program. Local parochial schools, 
each used to standing alone under the direction of its pastor, 
seem anxious when the idea of merging into a consolidated system 
under a united Board is proposed. Cities with two or more Catho-
lic high schools, which are so used to competing for students, 
find the notion of uniting into one system threating. Competition 
seems more natural than cooperation. 
Schools in the same geographic area must work together to 
raise funds and increase enrollments. This recommendation runs 
contrary to the all too common view and all too varrow view of 
Catholic education. Catholic education in practice means St. A's 
parish school, St. B's CCD program, St. C's Catholic high school. 
Much effort seems to be expended to promote individual schools; 
little effort seems devoted to the promotion of Catholic education. 
Principals, pastors, and parishioners seem to share this narrow 
view of Catholic education. 
A third conclusion is that the Catholic laity, in general, 
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are mediocre in their suoport of the Church: the annual donation 
per family being approximately $250. The respondents of the Dio-
cese affirmed that they would contribute more to the Church on a 
voluntary basis, if they were better informed on how the money is 
being spent. The indicated willingness to contribute more implies 
that the Catholic community has the money to support Catholic 
schools. Michael Brown60 documents at some length the financial 
ability of the Catholic community to supply the funds necessary 
to maintain the Catholic schools. Koob agrees when he writes: 
The public today is able and willing to give more than 
ever, provided a need can be demonstrated and translated into 
dollars. This is perhaps preeminently true of American Cath-
olics who, as sociologists never tire of telling us, are pre-
sently living the great American success story en masse qS 
they move into the mainstream of middle-class affluence.bl 
Prior to more funds the laity wishes to know how the money 
is being spent. This means that Catholic schools must publish a 
clear budget document for examination by the laity. "The future 
of Catholic schools may rest largely on the ability of administra-
tors to adjust to their new responsibilities and, above all, to 
adopt a fully professional approach to all issues relating to 
school finances. 11 62 
In addition to seeing that present funds are used effi-
ciently and effectively, the Board of Education is to furnish the 
educational programs with new funds. 
60Brown and Greeley, op. cit., pp. 150-191. 
6lseidl, op. cit., p. ix. 
62Brown and Greeley, op. cit., p. 185. 
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A fourth conclusion is that local business and industry 
should be called on to help support Catholic education. 
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Corporations are potential sources of contributions to sup-
port schools. Such contributions are deductible for federal 
income tax purposes to the same extent as are state and local 
tax payments. However, businessmen need to be shown that dol-
lars contributed to particular schools pay for as good educa-
tion of future citizens as the same amount of dollars paid as 
taxes for support of the public schools, and that there is a 
single official place to which contributions for that purpose 
can be sent with assurance that they will be effectively used 
to provide such education. As a clincher, we must show busi-
nessmen that their contributions for which they get the same 
income tax deduction as they get for state· and local taxes 
provide the desired quality of education to more children than 
their tax dollars and, therefore their donations actually re-
duce their potential outlay for education.63 
Also, all the laity should be called on to help finance 
Catholic educational programs. The Diocesan Board of Education 
and local Boards of Education might initiate a four or five year 
program of supporting the educational programs of a given area by 
means of contributions rather than tuition. 
We have emphasized contributions rather than tuition as 
the source of funds for the schools. This recommendation is 
based upon more than the practical tax-saving effect of that 
method, important as that consideration is. The contribution 
method leads to more specifically Christian results -- the for-
mation of community and the achievement of justice within that 
community. It must seem odd to outsiders that while we strug-
gle for justice from the civic community we seem to neglect 
the requirements of justice within the Catholic community.64 
A fifth conclusion is that the Board and Catholic schools 
need to develop good public relations programs. An effective pub-
lic relations program would be a good start toward getting great-
er financial backing. The field of public relations seems to be 
63Brown and Greeley, op. cit., p. 185. 
6 4 Ibid • , p . 18 3 • 
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one of the weakest areas within the Board of Education's jurisdic-
tion. Catholic educators seem to be waiting for Providence to do 
man's work. 
The Diocesan Board should take the lead by bringing in peo-
ple with proven expertise in the area of public relations to retool 
Catholic Boards of Education and help in the development of effec-
tive public relations programs. The cost to each local system at-
tempting such a program independently would be prohibitive. 
Public relations efforts are needed to unite ·catholic 
schools and CCD programs into a unified program of Catholic edu-
cation. Public relations is needed to unify the Catholic commu-
nity morally and financially to back the schools. Public relations 
is needed to supply the public at large with an adequate and accu-
rate picture of Catholic education. Public school educators and 
the public in general have little or no factual knowledge of Cath-
olic education other than the won and lost records of local teams. 
The development of effective public relations and the de-
velopment of lay leaders seem to be the high priority areas on 
which the Diocesan and local Boards of Education should devote 
most attention. 
A sixth conclusion is that those resoonsible for the de-
velopment of educational policy should be immersed in FUTURISM. 
A rough working definition of futurism is that it is a planning-
programming system which develops around the interdisciplinary 
study of possible futures. "It hardly seems likely that futurism 
is a passing vogue. It seems more likely that the increased con-
cerns for th·e future and attempts to predict it are an expression 
of man's increasing urge to exert some amount of control over his 
future, more to 'proact' to it and less to simply react."65 
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People who are called upon to make decisions affecting the 
future of Catholic education must engage in serious study of the 
future. If they do not engage in this discipline themselves they 
must have access to people who do. The educational leaders of the 
Diocese must attempt to discover the alternative futures of Cath-
olic education. The general goals and specific objectives of Cath-
olic schools and Catholic education must be spelled out, next pri-
orities established among these goals and objectives, and then al-
ternative programs planned to achieve these goals and objectives. 
All too frequently education is the vague pursuit of amorphous 
goals. These undefined goals lead to the loss of identity by 
schools, specifically Catholic schools. Such vagueness or lack 
of identity would help explain the lack of support from a signi-
ficant segment of the Diocesan membership. 
Once alternative programs have been developed to achieve 
the stated objectives, these programs are then evaluated using 
cost-effectiveness procedures. Funds available to the educational 
program are then allocated in terms of established priorities and 
the result from cost-effectiveness analysis. 
In summary a future oriented planning-programming-budget-
ing system66 should be implemented in the Diocese. Such a system, 
if implemented properly, would help the Catholic educators better 
65Hack et al., op. cit., p. 9. 
66Harry J. Hartley, Educational Planning-Programming-Bud-
geting (Englewopd Cliffs, New Jersey: Prentice Hall Inc., 1968). 
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understand their purpose and help the community better understand 
the Catholic educational program. 
A seventh conclusion is that the members of the Diocese 
favor all the alternative programs ~resented, i.e., consolidation, 
shared time, released time, ecumenical facilities for released time. 
The respondents did not favor closing Catholic schools and having 
the students attend public schools; the parish priests are the 
only group that responded in favor of closing the Catholic schools. 
Another alternative mentioned frequently in talking with 
the members of the Diocese is the Confraternity of Christian Doc-
trine. The members of the Diocese are of the opinion that present 
Confraternity programs do not provide adequate religious and moral 
formation for public school students. Greeley and Rossi agreed as 
they concluded, "Very little relationship could be found between 
religious behavior and attending CCD classes."67 
The foregoing alternatives must be evaluated in terms of 
the established priorities and the results of cost-effectiveness 
analysis. To abandon CCD programs for Catholic schools, or vice-
versa, is a move to be taken only after adequate evidence indicates 
that a given course of action will effectively achieve the objec-
tives desired. An important point that must be kept in mind is 
that what is a good educational program for one locality may not 
be good for another locality. Educational decisions should not be 
based on the "follow-the-leader" paradigm. 
In view of the uncertain commitment of the parish priests 
to Catholic schools, mentioned above, the previously stated alter-
6'1Greeley and Rossi, op. cit., p. 229. 
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native of developing lay corporations to run the educational pro-
grams of the local Catholic community is reinforced. On the other 
hand, this uncommitted stance of the parish priests toward Catho-
lie schools could lead to an examination of the current aims and 
objectives of Catholic schools. The parish priests may or may not 
have a clear idea of what the objectives of Catholic schools are. 
Or again the parish priests may think that the objectives of the 
Catholic schools are basically the same as the objectives of the 
public schools, so why duplicate systems? 
Further examination of the attitude evidenced by the priests 
regarding Catholic schools is warranted. The failure of the priests 
to back Catholic schools seriously undermines these schools. Once 
again Catholic education is faced with a public relations problem, 
but this time from within.· 
An eighth conclusion is that the results of the Peoria 
Diocese on Alternatives in Catholic Education are substantially 
the same as the results achieved in the Indianapolis study. A 
significant amount of information, about 19%, did vary between 
these studies. One area of variation might well be the subject 
of further study. The response of the laity to item 127 seems to 
indicate the possibility of racism in their opinion. More intense 
study would be necessary to follow this through adequately. 
To conclude this report some ideas of Rev. Thomas Finucan 
are presented. In October 1970, the Rev. Thomas Finucan, presi-
dent of Vlterbo College, while addressing a workshop on Catholic 
education stated three requirements for Catholic schools if they 
are to survive. Father Finucan stated that, "Catholic schools 
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' must be good, human, and different."68 
If a Catholic school is not a good school, then it should 
not exist. Valuable personnel, time, and money cannot be wasted 
in schools which are not good. If the Diocese has schools which 
are not good schools they should be improved or they should be 
closed. 
Catholic schools must be human schools. Catholic schools 
must be value oriented schools in which teachers who are truly hu-
man help learners develop into healthy persons. Teachers and 
learners must relate as human persons. Respect, care, trust should 
typify the human relations which are characteristic of the Catholic 
school. 
Catholic schools must be different. If Catholic schools 
are in fact the same as public schools, then Catholic schools are 
superfluous and should be el·iminated; the personnel and money 
should be re-allocated to other, more needed services. It is not 
a difficult task to trace through the history of the Catholic 
• Church and Catholic education to demonstrate that particular reli-
gious orders flourished and Catholic schools flourished when they 
met needs not being met in society at large; that is when they 
were different. 
Possibly the greatest contribution that Catholic schools 
and Catholic education can make to American education, to America, 
and to the Catholic community is to seek out and meet needs not 
being met adequately at present. In this way Catholic education 
Will typify the difference noted by Tertullian centuries ago, "See 
68Talk by Rev • .J. Thomas Finucan, "Is This the Titanic?" 
Peru, Illinois, October 19, 1970. 
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hOW the Christians love one another. 11 69 
Implications for Further Study 
A review of the results of this study points to a number 
of areas in which further study is advisable. Some specific sug-
gestions for further study follow. 
1. It is noted that a majority of the lay teachers did 
not attend Catholic schools and that lay teachers now outnumber 
religious teachers in the Diocese. What implications might this 
have on the future of Catholic schools and Catholic education in 
the Diocese? What is it that makes a Catholic school Catholic? 
2. In the discussion of Part IV it was noted that a lack 
of consistency exists between the specific motives for closing 
certain grades first and other grades last, and the specific ac-
tions proposed in the questionnaire. Vested interest seemed to 
be the best predictor of the actions proposed. A more in-depth 
study is needed to further analyze the relationship between re-
commended actions and the motives that underlie them. 
3. The response of the laity to item 127 of the question-
naire seemed to indicate racism. An attempt should be made to 
determine whether or not racism does in fact exist to a signifi-
cant degree in the members of the Diocese. 
4. The lack of commitment to the Catholic schools on the 
part of the parish priests is a cause for concern. Further study 
is suggested in order to determine whether this apparent lack of 
commitment does in fact exist. If this lack of commitment does 
69Tertullian, Apologeticus, c. 39, quoted in John Bartlett, 
Familiar Quotations (New York: Holeyon House, 1919). p. 942. 
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5. Another area which needs further study is the evident 
reluctance of the laity to assume leadership in the sphere of 
Catholic education. Questions which need to be answered are: 
Does this reluctance on the part of the laity exist? If it does 
exist, what are the reasons for it? 
6. Should Catholic schools change drastically? The laity 
and lay teachers responded with a firm no. The religious teachers 
and parish priests responded with an equally firm yes. The ques~ 
tion whether or not to change the schools is basic. Lack of under-
standing, and division on such a basic issue will seriously hamper 
Catholic education. The reason for the various groups being for 
and against change must be known. Further study is needed to clar-
ify the positions of the various groups of respondents. 
A vast amount of additional study is necessary to clarify 
the numerous issues facing Catholic education. It appears that 
Catholic education is now at a stage when many critical and dif-
ficult decisions must be made. These decisions must follow thor-
ough study and be based on carefully examined evidence. With the 
data from many carefully thought-out and well designed studies 
Catholic educational leaders will hopefully assume the dynamic, 
proactive posture which is needed to face and to solve the pro-
blems facing Catholic education. 
· APPENDIX I 
THE INSTRUMENT 
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FORM 
Alternatives in Catholic Education 
Diocese of Peoria, Illinois 
Diocesan Survey of Attitudes and Opinions 
of Catholic Education 
Directions for Answering the Questionnaire 
Your ;mswers to the questions in this questionnaire must 
be recorded on the special response sheet which accom-
panies the questionnaire. Since thousands of answers must 
be tabulated during this survey, this is the only practical 
way to get the job done. Therefore, your careful marking of 
the response sheet is most important. 
Please use only a Number 2 or any soft lead ·pencil to 
indicate your answer. DO NOT use a pen of any kind, as the 
machines which will tabulate the answers cannot count any 
marks except those made with a soft lead pencil. Do not 
make stray marks on the response sheet, since they may be 
counted as intended responses. Make your intended marks 
clear and firm, and try to fill the response position com-
pletely, without smudging the mark or letting it extend 
beyond the lines. Should you find it necessary to change 
an answer you have already marked, erase the first mark 
completely and then enter your changed response. 
SAMPLE: 
Sample a: How many minutes do you think it will take 
to finish this questionnaire? 
1. 5 2. 10 3. 35 4. 120 5. 640 
Since it should take about 35 minutes to complete the 
questionnaire, the space under choice 3 was blackened as 
is shown below. 
ANSWER SPACE FOR 
. SAMPLE 
1 2 3 4 5 
I i 11 111 11 
Some of the questions on the questionnaire are factual 
and, of course, we want you to answer these factually. But 
most of them ask for your own personal opinion about 
things that are going on in Catholic education today, or 
might occur in the near future. For these questions there 
are no right or wrong answers. Your answers will not be 
considered votes; it is your opinion that is sought, as a 
guide to the people who have to make decisions regarding 
the directions that Catholic education will pursue in the 
future. 
Since your name does not appear on this questionnaire 
or answer sheet, your answers cannot in any way be con-
nected to you. It is for this reason you should feel perfectly 
free to express your true opinion. The extreme upper right 
hand corner of your answer sheet contains information 
used only in IBM processing. DO NOT MARK IN THIS 
SPACE. 
Your opinions are an important part of this study. We 
realize that this questionnaire requires concentration and 
valuable time on your part. However, your time and the 
careful following of the directions included in the question-
naire can greatly help to improve the quality of Catholic 
education. Your cooperation in this effort is deeply ap-
preciated by all concerned. 
Copyright 1968 
Catholic Education Research Center 
Boston College 
Chestnut Hill, Massachusetts 02167 
PART I FORM CR 84 
Personal Background Information 
RECTIONS: First, we would like to have just ~ few items 
01 background information about yourself, your job, etc. 
0
1 
ase be as accurate as possible. Record all answers on 
pe separate answer sheet. For each question blacken the 
~e .... bered space on the answer sheet which corresponds 
oU"' 
10 your answer. 
f. What is your age? 
1. Under 21 
2. 21-30 
3. 31-40 
4. 41-50 
5. 51-64 
6. Over 64 
, 2. What is your sex? 
' 1. Male 
2. Female 
3, What is your present status? 
1. Pastor 
2. Associate Pastor or Curate 
3. Priest - not assigned to parish work 
4. Brother or Sister 
5. Seminarian 
4. Which of the following categories best describes the 
highest level of education which you have completed? 
I. Elementary school graduate or less 
2. Some high school 
3. High school graduate 
4. Some college, junior college, technical or business 
school, or Associate degree 
5. Bachelor's degree 
6. Bachelor of Law degree 
7. Master's degree, S.T.L. or equivalent 
8. Doctoral degree 
5. Would you like to teach religion full-time? 
1. Yes 
2. Undecided 
3. No 
6. The major portion of your work can be best described 
as: 
1. Parish work 
2 
·2. Other diocesan assignment 
3. Principal (Headmaster, Administrator) 
4. Supervisor 
5. High school teacher or counselor 
6. Elementary school teacher (including junior high 
school) 
7. Primary school teacher 
8. Other 
7. As of June, 1969, what was the total number of years 
of full-time teaching experience you have had? 
1. 0 years 
2. 1 or 2 years 
3. 3 or 4 years 
4. 5 to 9 years 
5. 10 to 14 years 
6. 15 to 19 years 
7. 20 to 29 years 
8. 30 or more years 
8. How long have you been an ordained priest or professed 
religious? 
1. 0 years 
2. 1 to 10 years 
3. 11 to 20 years 
4. 21 to 35 years 
5. 36 or mo~e years 
9. As cf June, 1969, what was the number of years of 
full-time administrative experience you have had? (In-
clude all types of administration.) 
1. 0 years 
2. 1 to 4 years 
3. 5 to 9 years 
4. 10 to 19 years 
5. 20 or more years 
10. As of June, 1969, how many years were you in your 
present assignment? 
1. 0 years 
2. 1 to 4 years 
3. 5 to 9 years 
4. 10 to 19 years 
5. 20 or more years 
CONTINUED ON NEXT PAGE 
11. Have you ever taught in a Catholic school outside this 
diocese? 
1. Yes 2. No 
12. Have you ever taught in a public school? 
1. Yes 2. No 
13. Do you think you would find greater personal fulfillment 
in a different type of apostolic activity? 
1. Yes 
2. Undecided 
3. No 
DIRECTIONS: In questions 14 through 16 your answers will 
be numbers, i.e., number of years of schooling. You will 
find numbers for your answers printed on the separate 
answer sheet. For each question blacken the numbered 
space on the answer sheet which corresponds to your an-
swer. If none of the numbers on the answer sh ?et apply 
to you, then blacken the space under the "X ' on the 
answer sheet. 
14. How many years did you attend a Catholic elementary 
school? 
15. How many years did you attend a Catholic high school? 
16. How many years did you attend a Catholic college or 
university? 
DIRECTIONS: Please skip to #29 which is Part II of the 
Questionnaire. Questions 17 through 28 are specifically for 
laymen and are not applicable to priests and religious, and 
therefore do not appear on this form of the questionnaire. 
FORM CR 85 
PART II 
DIRECTIONS: Items 29-83 below represent points of view 
about th~ Church or its educational activities. Indicate 
your reaction to these statements by blackening the spaces 
on the answer s:1eet according to the following scale. 
1. Strongly ag.-ee 
2. Agree 
3 
3. Undecided, or no basis for making a judgment 
4. Disagree 
5. Strongly disagree 
29. However hard it is to define, Catholic schools have a 
unique and desirable quality that is not found in public 
schools. 
CONTINUED ON NEXT PAGE 
It is not possible to have a strong parish without a 
parochial elementary school. 
31. The financial support of Catholic education is the duty 
of all Catholics, whether or not they have children in 
catholic schools. 
12. Because of the contribution which Catholic schools 
rnake to the community, local business and industry 
should give some financial help to these schools. 
33. If the lack of trained personnel and funds became a 
problem for Catholic schools, they should concentrate 
on educating the very bright students who will probably 
be the future leaders of the community. 
34, Too often in Catholic schools, pastors, without formal 
training in education tell the principal how to run the 
school. 
35, Many priests consider parents who send their children 
to public schools as being less loyal to the parish than 
parents who enroll their children in parochial schools. 
36. Laymen would contribute more to the support of 
Cathoiic education (sc:hools, Confraternity of Christian 
Doctrine classes, adult education, etc.) if they were 
better informed on how the money was being spent. 
37. Parochial school education is narrowing because it 
limits children to contacts with those who have the 
same religious beliefs. 
38. If the priests and sisters of a parish conducted classes, 
visited homes, and ran other programs designed to help 
parents in the religious and moral development of their 
children, it would be less necessary for the Church to 
have as large a school system as it now has. 
39. Parents should not force their teen-age children to 
attend religious education classes. 
40. Parents who send their children to Catholic schools are 
generally not interested in the problems of public 
education. 
41. Ouaiified lay teachers in Catholic schools should re-
ceive the same salaries and fringe benefits that the 
publ;c school teachers in the same community receive. 
42. If children in Catholic schools are excluded from public 
43. Sending a child to Catholic schools fulfills the o~~a­
tion of the parent for the religious education of the 
child. 
44. Since the cost of education is going up every year, it 
would be better for Catholic schools to eliminate cer-
tain grades rather than to attempt to operate at all 
grade levels. 
45. An annual diocesan education tax, based on ability to 
pay, ·would be a good way of raisinng funds for the 
support of Catholic educati.on. 
46. If parochial schools were to drop Grades 7 and 8, 
parents would be willing to transfer a child from public 
school to a Catholic school for the rest of high school 
education. 
47. Policies for Catholic schools should be formulated by 
boards made up of laymen and clergy. 
48. All teachers in Catholic schools, lay and religious, must 
have qualifications at least equal to those required of 
teachers in public schools. 
49. Even in parishes which have a parochial school the 
parish should spend at least as much per student to 
provide religious instruction for Catholic children in 
public schools as it does to provide religious instruc-
tion for children in the parish school. 
50. When a Catholic with young children is buying a new 
home, one of the things which he should seriously 
consider is whether or not the parish has an elemen-
tary school. 
51. Tuition rates for high schools should be raised when 
necessary so that they come close to meeting the actual 
costs of education. 
52. In general, the Religion books now being used in Cath-
olic schools are satisfactory and accomplish what they 
are supposed to accomplish. 
53. The movement toward Protestant-Catholic Church unity 
is dangerous because it tends to deny the traditional 
doctrine that the Catholic Church is the one, true 
Church founded by Christ. 
aid to education programs, the diocese should close all 54. The Catholic schools have, since Vatican II, done a good 
schools and concentrate on other forms of religious job of making students aware of their social respon-
education. sibiliries. 
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1. Strongly agree 
2. Agree 
3. Undecided, or no basis for making a judgment 
4. Disagree 
5. Strongly disagree 
55. We need an active adult education program in this 
parish in order to update all of the people on new de-
velopments in the Church. 
56. I would be willing to contribute, on a tax deductible 
basis, to an annual diocesan educational fund raising 
drive, similar to a United Fund drive. 
57. Most people do not learn much from sermons. 
58. The parish members should have more say in the run-
ning of the parish than they now have. 
59. Most Catholics don't contribute as much as they could 
to the support of the Church. 
60. Every Catholic child should spend some time in Cath-
olic schools. 
61. Cathol!cs should see that the needs of children in Cath-
olic schools are known to their state legislatures. 
62. It is impossible for the Church to provide· adequate 
religious and moral formation for public high school 
students with present Confraternity or Sunday school 
programs. 
63. The value of a Cathoiic college education is so great 
that the Catholic community should support Catholic 
colleges. 
64. The best way to improve world conditions is for each 
man to concentrate on taking care of his own personal 
and family responsibilities. 
65. Part of the money coilected in a diocesan educational 
fund raising drive should be used to provide training for 
specialists in religious education. 
66. Cathoiic children who attend public school tend to be 
68. Funds raised in wealthy parishes should be used
8
tb help 
pay the cost of Catholic education in poorer parishes. 
69. Since the future is in God's hands, I will wait and ac-
cept what He wills for me. 
70. I prefer to worship God by private prayers rather than 
as a member of a group. 
71. Priests and nuns have a greater call to holiness and 
good works than do Christian lay people. 
72. I would be willing to attend lectures, programs, or dis-
cussions about the meaning of the changes in the 
church since Vatican II. 
73. Public funds should be used to help defray the cost to 
Catholic schools for teaching children academic sub-
jects such as mathematics, foreign language, science, 
and reading. 
74. Parish finances make it impossible for Catholic schools 
to match public school teacher salaries. 
75. I am greatly disturbed when lay people question the 
decisions of the Bishops and priests. 
76. The Church has changed so much in such a short pe-
riod of time that only trained teachers should give 
religious education to children. 
77. Since the change to English, the Mass has taken on a 
greater meaning. 
78. People who insist on following their consciences in 
certain matters instead of obeying Church laws are 
endangering their eternal salvation. 
79. In the long run, Catholics who attend public schools 
turn out to be just as good Catholics as those who 
attend parochial schools. 
80. In general, the goals of the Church can be better 
reached by traditional methods than by new approaches. 
81. People would contribute more to the support of Cath-
olic education if they felt that laymen were involved 
in making educational policy in the diocese. 
treated as second class citizens of the parish if there 82. Sermons should deal with the unchangeable truths of 
is a parish school. the Church and not with current issues. 
67. The present policy whereby each parish is responsible 83. Part of the money collected in a diocesan educational 
for the financing of its own parochial school is the fund raising drive should be used to provide scholar-
best policy. ships to Catholic colleges and universities. 
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PART III 88 
01pECTIONS: Listed below, in statements 84-97, are some 
plans which might be considered for Catholic education 
. the future. Read each statement carefully and indicate 
1
" • • h I 
,otJr own opinion of t ese pans. 
1. I would like such a plan. 
2. No· opinion. 
3. I would not like such a plan. 
14. Consolidate small parochial schools located close to-
gether into one large elementary school. 
15. Close grades 1-3 in Catholi_c schools and concentrate on 
an especially modern approach to education in grades 
4-8. 
86. Close the Catholic elementary schools, where there are 
good public schools, and have Catholic children attend 
the public schools. However, have the parishes set up 
Religious Education Center~ - staffed by full-time 
specialists - to provide religious education for these 
children after school hours or on Saturday or Sunday. 
87. Close the Catholic high schools, where there are good 
public schools, and have Catholic children attend the 
public schools. However, have the parishes set up 
Religious Education Centers - staffed by full-time spe-
cialists - to provide religious education for th~se chil-
dren after school hours or on Saturday or Sunday. 
88. Close grades 7 and 8 and concentrate on grades 1-6. 
89. Construct a classroom building whenever possible ad-
jacent to a good public high school. With the coopera-
tion of public school officials, Catholic students attend-
ing the high school could then elect religious educa-
tion courses, to be conducted in this separate building 
by well qualified teachers, as part of their regular high 
school schedules. 
90. Build more Catholic elementary schools so that all 
Catholic children can attend a Catholic elementary 
school. 
91. Build more high schools so that all Catholic adoles-
cents can attend a Catholic high school. 
92. Have children take some courses (such as reading, 
mathematics, art, science) in a good nearby public ele-
mentary school and the rest of their courses (such as 
religion, social studies, literature) in the Catholic ele-
mentary school. 
93. Have students take some courses (such as reading, 
mathematics, art, science) in a good nearby public high 
school and the rest of their courses (such as religion, 
social studies, literature) in the Catholic high school. 
94. Have Catholic children take all their courses in the 
public schools, where there are good public schools, 
but on two or three days a week have them dismissed 
early in order to attend a Religious Education Center 
for religious instruction. 
95. Work with members of other faiths whenever possible 
to construct a classroom building adjacent to a good 
public high school. With the cooperation of public 
school officials, students could then elect religious 
education courses, taught by members of their own 
faith in the ecumenically sponsored separate building, 
as part of their regular high school schedules. 
96. In some areas, local diocesan high schools might be 
changed to junior high schools permitting nearby 
parishes to eliminate grades 7 and 8. Students of grades 
10-12 would then go to public high schools. 
97. Catholic elementary and secondary schools should not 
be drastically changed, .. but should continue in their 
present form. 
PART IV 
DIRECTIONS: The following questions ask you to make 
judgments about the relative importance of Catholic edu-
cation for the various grade or age levels. While many such 
judgments are actually the responsibility of professional 
educators, the attitudes of parishioners are important. Use 
Your personal opinion. Your answer will not be considered 
as a vote for or against any of thse statements, but as an 
indication of parish opinion. Blacken spaces on your an-
swer sheet according to the fol!owing key: 
6 
1. if your answer is: 
Primary school (Grades 1-4, Ages 6-10) 
2. if your answer is: 
Middle school (Grades 5-8, Ages 10-14) 
3. if your answer is: 
High school (Grades 9-12, Ages 15-18) 
4. if your answer is: More than one of the above 
5. if your answer is: None of the above 
CONTINUED ON NEXT· PAGE 
.gs. If Catholic schoo!s had to close some grades, which 
ones should be closed first? 
g9. If Catholic schools had to close some grades, which 
ones should be closed last? 
100. At what grade level are present Sunday school, or 
Confraternity classes most likely to be as effective as 
attendance at a Catholic school? 
1ot. At what grade level might greatly improved Sunday 
school or Confraternity classes be just about as effec-
tive as attendance at a Catholic school? 
102. At what grade level can Sunday school or Confrater-
nity classes, no matter- how much they are improved, 
never be an adequate substitute for attendance at a 
Catholic school? 
103. At what grade level are parents most effective in the 
religious formation of their children? 
89 
104. At what grade level are parents least effective in the 
religious formation of their children? 
105. At what grade level is the formation of proper atti-
tudes toward social problems (poverty, war, race re-
lations, etc.) most possible? 
106. At what grade level is it most important to have 
priests, sisters, or brothers as teachers? 
107. At what grade level is it least important to have 
priests, sisters, or brothers as teachers? 
108. At what grade level is it most important for Catholic 
students to have close friendships with other Cath-
olics? 
109. At what grade level is it most important for Catholic 
students to come to know young people of other re-
1 igions and races? 
PART V 
DIRECTIONS: Below in items 110-129 are reasons which 
parents sometimes give for their decision whether or not 
to send their children to Catholic schools. Blacken the 
spaces on your answer sheet to indicate how much imper· 
tance you think should be placed on each reason when 
deciding whether or not to send children to Catholic schools. 
Use the following scale for items 110-129. 
1. Important reason for sending to Catholic schools. 
2. Would not be important one way or the other. 
3. Important reason for NOT sending to Catholic 
schools. 
110. Previous experience with Catholic schools 
111. Quality of education 
112. Nuns, brothers, or priests teaching religion 
113. Influence of Catholic classmates 
114. Religious symbols in classrooms (statues, crucifixes, 
etc.) 
115. Tuition costs 
7 
116. Nuns, brothers, or priests teaching subjects other than 
religion 
117. Distance of Catholic school from home 
118. Discipline 
119. Religious exercises (prayers before class, Mass on 
school days) 
120. Religious or moral atmosphere in the schoot 
121. Parental obligation to send children to Catholic 
schools 
122. Assurance that nothing contrary to the faith will be 
taught 
123. Giving students a sense of moral values 
124. Large number of lay teachers in Catholic schools 
125. Developing personal freedom and responsibility 
126. Dissatisfaction with public schools 
· 127. Racial mixture in public schools 
128. Use of uniforms in Catholic schools 
129. Separate education for boys and girls 
CONTINUED ON NEXT PAGE 
PART VI 90 
pfREGTIONS: On the basis of your knowledge of Catholic 
and pub I ic schools or the experience of your children in 
such schools. how would you rate the factors listed below 
in questions 130-146? For each factor blacken the num-
bered space on your answer sheet, in accordance with the 
' following scale. Remember that there are no right or wrong 
answers and that you are asked to express your opinion 
about the situation as it generally prevails in most Catholic 
01 public schools. 
1. Catholic schools better than public schools. 
2. Catholic schools about the same as public 
schools. 
3. Public schools better than Catholic schools. 
4. No experience on which to make a judgment. 
130. Physical education programs 
131. Developing proper attitudes toward social problems 
(war, poverty, race) 
132. Guidance and counseling services 
133. Teaching honesty and truthfulness 
134. Developing good citizenship 
135. Developing interest and eagerness for learning 
136. Developing a sensitivity to the problems and views of 
minority groups 
137. Developing creativity and imagination 
138. Preparation for college 
139. Preparation for marriage and family life 
140. Preparation for a job 
141. Teaching students to think for themselves 
142. Developing a love for books 
143. Physical condition of the school building 
144. Developing respect for persons and property 
145. Teaching of self-discipline 
146. Provision for slow learners 
Thank you for your cooperation. We realize this question-
naire is long, but your help will be of great value to .all 
interested in the future of Catholic education, and is 
deeply appreciated. 
Please Do Not Bend or Fold the Answer Sheet. 
Thank You. 
8 
FORM CL 
PART I 91 
PERSONAL BACKGROUND INFORMATION 
DIRECTIONS: First, we would like to have just a few items of background information about yourself and your 
family. Please be as accurate as possible. For each question, blacken the numbered space on the separate an-
cwer sheef which corresponds to your answer. 
1 
What is your age? 
· ( 1 } Under 21 
(2) 21-30 
(3) 31-40 
1. What is your sex? (I) Male 
(2) Female 
( 4) 41-5(, 
(5) 51-64 
· (6) Over 64 
j. What is your marital status? 
( 1) Single, and not engaged (4) Widowed 
( 2) Single and engaged ( 5) Separated or Divorced 
(3) Married 
t Into which of the following broad categories does your 
annual income fall before loxes? llf you are married indicate 
combined income for you and your spouse, before loxes.) 
( 1) Less than $3,000 ( 5) $9,000 - $11,999 
(2) $3,000-$4,999 (6) $12,000-$14,999 
(3) $5,000 - $6,999 17i $15,000 - $24,999 
( 4) $7,000 - $8,999 ( 8) $25,000 or over 
l. If you are o married woman, ore you presently employed 
outside the home? ! If husband is answering, answer for your 
wile. if single, leave blank.) 
(I ) Yes, in a full-time paid job. 
( 2) Yes, in a port-time paid job. 
( 3) Not employed outside the home. 
Which of the following categories best describes the highest 
level of education which you have completed? 
( 1 ) Elementary school graduate or less 
( 2) Some high school 
(3) High school graduate 
( 4) Some college, junior college, technical or busi~ess 
school, or Associate degree 
( 5) Bachelor's degreP. 
( 6) Bachelor of Law degree 
(7) Master's degree 
( 8) Doctoral degree 
7. If you are (were) married, which educational category in 
question 6 best describes the highest level of education which 
your spouse completed? (If never married, leave the space 
'or this question on your answer sheet blank.) 
8. To what type of elemeritary school do you pion to send 
your pre-school age children for most of their education? 
( 1 ) Public school 
( 2) Catholic school 
( 3) Private school/non-Catholic 
( 4) Undecided 
( 5) No pre-school children 
9. Which of the following categories describes your weekly 
financial contribution to your parish? If you are married, in-
dicate the combined contribution of you, your spouse, and 
children. 
( 1) About $1 
( 2) About $2 
( 3 I Between $3 and $5 
( 4) Between $5 and $9 
( 5 ) $ l 0 or more 
l 0. Which of the following best describes the outcome of your 
participation in the parish discussion sessions on the future of 
Catholic education? 
( 1 I My views about the future of Catholic education be-
came more optimistic. 
( 2) My views about the future of Catholic education did 
not change. 
( 3) My views about the future of Catholic education be-
came more pessimistic. 
( 4) My views about the future of Catholic education be-
came confused. 
( 5) I did not participate in these sessions. 
11. Is (was) your spouse a Catholic? (If never married, leave 
the space for this question on your answer sheet blank. l 
( 1) Yes 
(2) No 
12. Are you a Catholic? 
( 1) Yes 
(2) No 
13. Do you receive Communion more often now than before 
the introduction of changes in the Moss? 
( 1) Yes 
( 2) About the some 
(3) No 
FORM CL . 
DIRECTIONS: In questions 14 through 19 your answers will be numbers (such as number of years of schoolin~ ~r 
number of children.) You will find the numbers for your answers printed on the separate answer sheet. For each 
question blacken the numbered space on the answer sheet which corresponds to your answer. If, FOR ANY OF 
THESE QUESTIONS, THE NUMBERS ON THE ANSWER SHEET DO NOT APPLY TO YOU, BLACKEN THE SPACE UNDER 
THE "X" ON THE ANSWER SHEET. 
How many years did you attend a Catholic elementary 
'0ol? 
If you are. (were I married, how many years did your 
'use attend a Catholic elementary school? (If never married, 
~e the space for this question on the answer sheet blank.I 
How many years did you attend a Catholic high school? 
If you are (were I married, how many years did your 
spouse attend a Catholic high school? (If never married, leave 
the space for this question on the answer sheet blank.) 
18. How many years did you attend a Catholic college or 
university? 
19. If you are (were) married, how many years did your 
spouse attend a Catholic college or university? (If never mar-
ried, leave the space for this question on the answer sheet 
blank.) 
DIRECTIONS: If you have never been married, skip to PART II and leave the spaces for questions 20 through 28 
blank on your answer sheet. If you are married, blacken the spaces on the answer sheet for questions 20-28. 
How many children do you .have who are under 6 years 25. How many of your children ages 6-10 are now attending 
'age? Catholic schools? 
I. How many children do you have who are between 6 and 26. How many of your children ages 11-14 are now attending 
o years of age? Catholic schools? 
How many children do you have who are between 11 and 
,·years of age? · 
How many children do you have who are between 15 
d 18 years of age? 
A. How many children do you have who are 19 years of 
e or older? 
27. How many of your children ages 15-18 are now attending 
Catholic schools? 
28. How many of your children are now attending a Catholic 
college? 
PART II 
DIRECTIONS: lter:.s 29-83 below represent points of view 
about the Chu~ch or its educational activities. Indicate 
your reaction to these statements b; blackening the spaces 
on the answer sheet according to the following scale. 
1. Strongly agree 
2. Agree 
3 
3. Undecided, or no basis for making a judgment 
4. Disagree 
5. Strongly disagree 
29. However hard it is to define, Catholic schools have a 
unique and desirable quality that is not found in public 
schools. 
CONTINUED ON NEXT PAGE 
---•• PART I ••--
Personal Background Information 
FORM CT 93 
DIRECTIONS: First, we would like to have just a few items of background information about yourself, your job 
and your family. Please be as accurate as possible. For each question, blacken the numbered space· on the separate 
answer sheet which corresponds to your answer. 
1. What is your age? 
(1)Under21 (4)41-50 
(2) 21-30 \5) 51-64 
(3) 31-40 (6) Over 64 
2. What is your sex? 
(1) Male 
3. What is your marital status? 
( 1) Single, and not engaged 
(2) Single and engaged 
(3) Married 
(2) Female 
(4) Widowed 
(5) Separated or Divorced 
4. Into which of the following broad categories does your 
annual income fall before taxes? (If you are married indicate 
combined income for you and your spouse, before taxes.) 
(1) Lessthan$3,000 (5) $9,000-$11,999 
(2) $3,000 - $4,999 (6) $12,000. $14,999 
(3) $5,000 - $6,999 (7) $15,000 - $24,999 
( 4) $7 ,000 - $8,999 (8) $25,000 or over 
5. Are you a Catholic? 
(1) Yes 
(:l) No 
6. Which one of the following conditions is most in need of 
correction in your school: (please check only one) 
( 1) Class size (5) Equipment and materials 
(2) Student discipline (6) Faculty morale 
(3) Teachers' salaries 
(4) CurricululT) content 
(7) Building space 
(8) Parental interest 
7. As of June, 1970, what will be the total number of years 
of full-time teaching experience you have had in Catholic 
.schools? 
( l) Less than one year 
(2) 1 or 2 years 
(3) 3 or 4 years 
(4) 5 to 9 years 
(5) 10 to 14 years 
(6) 15 to 19 years 
(7) 20 to 29 years 
(8) 30 or more years 
8. As of June, 1970, what will be the total number of years 
of full-time teaching experience you have had in public 
schools? 
( 1) 0 years 
(2) 1 to 4 years 
(3) 5 to 9 years 
(4) 10 to 19 years 
(5) 20 or more years 
9. As of June, 1970, how many years will you have been in 
your present school? 
( 1) Less than one year 
(2) 1 to 4 years 
(3) 5 to 9 years 
(4) 10 to 19 years 
(5) 20 or more years 
10. Which of the following categories describes your weekly 
financial contribution to your parish? If you are married, in-
dicate the combined contribution of you, your spouse, and 
children. 
(1) About $1 (4) Between $5 and $9 
(2) About $2 (5) $10 or more 
(3) Between $3 and $5 
11. Have you ever turned down an offer to teach in a public 
school? 
(1) Yes 
(2) No 
12. Where do you do most of your work? 
( 1) grades 1 - 8 
(2) grades 9 · 12 
13. Salary is only one factor in deciding where to teach. 
Which one of the following outranks salary the most in your 
own decision? (please check only one) 
( 1) The significant mission of the Catholic schools 
(2) The discipline and atmosphere of respect in Catholic 
schools 
( 3) The characteristics of the faculty in Catholic schools 
(4) The characteristics of the students in Catholic schools 
(5) Some other factor (such an neighborhood location, 
etc.) 
(6) No factor outranks salary; I would have to leave 
Catholic schools for a higher salary offer elsewhere. 
DIRECTIONS: In questions 14 through 19 your answers will be numbers (such as number of years of schooling, or 
number of chiidren.) You will find the numbers for your answers printed on the separate answer sheet. For each 
question blacken the numbered space on the answer sheet which corresponds to your answer. If, FOR ANY OF 
THESE QUESTIONS, THE NUMBERS ON THE ANSWER SHEET DO NOT APPLY TO YOU, BLACKEN THE 
SPACE UNDER THE "X" ON THE ANSWER SHEET. 
14. How many years did you attend a Catl1olic elementary 
school? 
15. If you are (were) married, how many years did your 
spouse attend a Catho!ic elementary school? (If never married, 
leave the space for this question on the anS'..ver sheet blank.) 
16. How many years did you attend a Catholic high school? 
17. If you are (were) married, how many years did your 
spouse attend a Catholic high school? (It never married, leave 
the space for this question on the answer sheet blank.) 
18. How many years did you attend a Catholic college or uni· 
versity? 
19. It you are (were) married, how manyyearsdidyourspouse 
attend a Catholic college or university? (If never married, leave 
the sp,;ce for this question on the answer sheet blank.) 
l"r\a.1"rta.u 1rn. r\1\1 ll.ICVT OJ\.~IC 
FORM CT 94 
DIRECTIONS: If you havg never been married, skip to PART II and leave the spaces for question 20 through 28 
blank on your answer sheet. If you are married, blacken the spaces on the answer sheet for questions 20-28. 
20. How many children do you have who are under 6 years of 
age? 
21. How many children do you have who are between 6 and 
10 years of age? 
22. How many children do you have who are between 11 and 
14 years' of age? 
23. How many children do you have who are between 15 and 
18 years of age? 
24. How many children do you have who are 19 years of age 
or older? 
25. How many of your children ages 6-10 are now attending 
Catholic schools? 
26. How many of your children ages 11-14 are now attending 
Catholic schools? 
27. How many of your children ages 15-18 are now attending 
Catholic schools? 
28. How many of your children are now attending a Catholic 
college? 
PART II 
DIRECTIONS: Items 29-83 below represent points of view 
about the Church or its educational activities. Indicate 
your reaction to these statements by blackening the spaces 
on the answer sheet according to the following scale. 
1. Strongly agree 
2. Agree 
3 
3. Undecided, or no basis for making a judgment 
4. Disagree 
5. Strongly disagree 
29. However hard it is to define, Catholic schools have a 
unique and desirab!e quality that is not found in public 
schools. 
CONTINUED ON NEXT PAGE 
. APPENDIX II 
LETTERS 
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SAINT BEDE ACADEMY 
Peru, Illinois 61354 
-Alternatives in Catholic Education 
-Board of Education Inquiry 
Please return this in the stamped envelope provided by January 6, 1971. 
Summary data on each item will be provided in a form similar to the 
following: 1 
Strongly 
Religious teachers * 
Lay teachers * 
Laity * 
Parish Priests * 
Total response * 
agree 
* 
* 
* 
* 
* = number of responses in this category 
undecided 
* 
* 
* 
* 
disagree 
* 
* 
* 
* 
* 
Strongly 
* 
* 
* 
* 
* 
In Part II of the survey I w.ould like special attenti9n in the analysis 
given to items • 
In Part 111 of the survey I would like special attention in the analysis 
given to items 
In Part IV of the survey I would like special attention in the analysis 
given to items 
---~---------------------------------------------------------------------------------~ 
InPart V of the survey I would like special attention in the analysis 
given to items 
In Part VI of the survey I would like special attention in the analysis 
given to items 
Suggestions and/or comments regarding analysis: 
1 A Chi Square test will be run on each item in order to determine if there 
96 
is a significant difference between the response patterns of the four groups 
surveyed. 
97 
CATHOLIC EDUCATION 
2902 WEST HEADING AVENUE PEORIA, ILLINOIS 61604 
November 9, 1970 
Dear 
The complexity of educational needs and the swiftly changing character of con-
temporary society demand an ongoing review of all education programs, in order 
to assess performance against established objectives and present needs and to test 
proposed new structures and ways of teaching and attaining these same aims and 
objectives. 
In a number of dioceses, e, g., Indianapolis, Indiana, Cleveland, Ohio, Joliet, 
Illinois, the entire diocese has within the past year participated in an extensive 
questionnaire which was formulated at the Research Department at Boston University. 
At the recommendation of the Superintendent of Catholic Education the Peoria 
Diocesan Board of Education formally approved this study on October 17, 19 70. The 
study will be under the direction of Mr. Jerome Wray, currently principal at St. Bede's 
Academy. Mr. Wray is a doctoral candidate at Loyola University. 
As you can see from accompanying materials, there is no intention of mass 
distribution of this questionnaire but rather samplings from priests, religious and 
laity of the Diocese. 
Your Diocesan Board and I ask you to give the most serious attention to this 
extremely important project. 
I personally will thank you in advance for the cooperation I know will be forth-
coming . 
EF:pw 
Sincerely yours, 
~~-;(~ 
Reverend Eugene L. Finnell 
Superintendent of Catholic Education 
· APPENDIX III 
WORK SHEETS 
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FREQUENCY OF RESPONSE 
I I I 
r 
ITElllJ 136 ·1 2 
. 
LAITY 91 73 
LAY TEACP~RS 118 122 
' 
PARISH PRIESTS 73 58 
I 
RELIGIOUS 109 I 98 
I 
TEACHERS I 
3 I 4 
22 24 
24 20 
24 20 
6 45 
l 
I 
I 
I 
I 
. 
I 
I 
I 
I 
\.0 
\.0 
100 
F Fe v -F (F -F )2 (Fo-Fe)2/Fe 0 - o · e o e 
1"18 121 .4923 3.4923 12.1961 0. 1003 
109 110. 3698 1.3698 1.8763 0.017 
9·1 89.8358 1.1642 1. 3553 0.015 
73 69.3019 3.6981 13.6759 0. 1973 
122 109.0634 12.9366 167.3556 1.5344 
98 99.0787 1 .0787 1.1635 0.0117 
73 80.6455 7.6455 58.4536 0.7248 
58 62.2122 4.2122 17.7426 0.2851 
24 21.7505 2.2495 5.0602 0.2326 
6 19.7592 13.7592 189.3155 9.5811 
22 16.0831 5.9169 35.0097 2 .1768 
18 12.4070 5.5930 31.2816 2.5212 
20 31.6936 11.6936 136.7402 4.3144 
~-5 28.7921 16.2079 262.696 9.1238 
24 23.4354 0.5646 0.3187 0.0135 
13 18.0787 5.0787 25. 7931 1.4267 
32.2757 
~= 32.2757 
APPENDIX IV 
SUMMARY OF DATA 
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103 
ITEM THRUST DIFFERENCE RAW DATA 
38 Disa~reed Significant L 17 50 41 97 16 
at .001 LT 17 47 94 104 31 
pp 20 62 25 41 14 
RT 26 75 72 62 27 
39 Disagreed Significant L 13 43 18 98 48 
at .001 LT 33 90 38 90 35 
pp 12 48 28 37 17 
RT 25 91 57 70 23 
40 Disagreed Significant L 14 50 22 105 28 
at .001 LT 16 69 42 116 51 
pp 18 42 25 55 23 
RT 9 30 31 26 10 
41 Agreed Significant L 51 112 20 27 10 
at .001 LT 137 118 15 23 2 
l 
pp 39 69 18 30 8 
RT 65 130 31 26 10 
42 Disagreed Significant L 39 39 37 73 31 
at .001 LT 17 39 44 124 69 
pp 34 39 23 50 17 
RT 16 28 51 84 79 
43 Disagreed Significant L 12 25 12 108 62 
at . 01 · LT 6 20 20 126 123 
pp 11 23 15 44 70 
RT 15 25 31 79 129 
44 Agreed Sj_gnificaht L 21 84 49 45 21 
at .001 LT 29 88 73 79 25 
pp 21 76 36 18 11 
RT 20 87 62 57 52 
45 Disagreed Significant L 10 64 39 78 28 
at .001 LT 12 72 89 71 48 
pp 13 42 47 28 33 
RT 17 68 98 57 22 
46 Disagreed Not L 11 36 67 79 28 
Significant LT 8 45 105 96 47 
pp 17 26 44 37 29 
RT 20 46 85 74 39 
47 Agreed Significant L 58 131 13 12 6 
at .001 LT 100 157 17 15 4 
pp 60 75 17 13 9 
RT 83 104 32 26 22 

105 
ITEM THRUST DIFFERENCE RAW DATA 
58 Agreed Significant L 26 78 28 78 9 
at .001 LT 36 93 102 57 7 
pp 25 59 23 36 16 
RT 53 120 45 33 6 
59 Agreed Significant L 67 103 21 21 5 
at .001 LT 61 129 81 18 0 
pp 45 70 22 17 9 
RT 83 104 54 10 2 
60 Agreed Significant L 53 96 19 36 12 
at .001 LT 53 122 55 45 18 
pp 31 60 32 29 12 
RT 54 78 63 41 7 
61 Agreed Significant L 77 89 17 30 5 
at . 001 LT 123 122 33 15 2 
pp 54 73 12 15 9 
RT 115 113 19 7 6 
62 Agreed Significant L 27 62 63 59 10 
at .001 LT 45 69 125 47 9 
pp 33 71 15 25 21 
RT 79 93 32 33 12 
63 Disagreed Significant L 12 51 61 77 17 
at .01 LT 14 45 118 86 32'. 
pp 22 35 40 50 17 
RT 20 58 95 73 18 
64 Disagreed Not L 30 61 19 90 21 
Significant LT 32 68 36 101 38 
pp 27 53 19 43 21 
RT 31 67 24 92 38 
65 Agreed Significant L 19 108 44 43 5 
at .001 LT 30 124 78 48 15 
pp 35 73 23 22 13 
RT 69 132 32 21 6 
66 Agreed Siisnif icant L 21 70 41 79 9 
at .001 LT 20 81 104 67 20 
pp 27 64 27 ltQ 6 
RT 24 107 39 74 17 
67 Disagreed Significant L 21 78 44 66 10 
at .001 LT 24 65 90 77 39 
pp 26 51 36 30 19 
RT 14 34 74 88 43 
106 
ITEM THRUST DIFFERENCE RAW DATA 
''1 68 34 ~ Agreed Significant L 17 103 57 9 
at • 001 LT 52 126 67 36 14 
PP 28 77 26 19 14 
RT 74 120 35 13 21 
69 Disagreed Significant L 25 62 18 84 26 
at .001 LT 26 82 23 96 64 
PP 16 36 20 58 32 
RT 16 28 27 96 88 
70 Disagreed Si~nif icant L 17 50 22 113 17 
at .001 LT 37 63 31 131 31 
pp 12 34 10 69 37 
R'l'. 11 20 15 115 64 
71 Disagreed Significant L 14 69 15 90 30 
at .001 LT 15 49 26 113 89 
pp 20 53 20 35 36 
RT 19 55 12 80 94 
72 Agreed Significant L 27 124 29 31 7 
at .01 LT 32 156 62 36 7 
PP 27 88 26 13 9 
RT 78 128 28 20 9 
73 Agreed Signi.ficant L 60 89 28 30 11 
at .001 LT 122 81 25 25 8 
PP 63 57 16 20 7 
RT 78 128 28 20 9 
74 Agreed Not L 38 111 33 31 4 
Significant LT 47 149 41 38 17 
PP 42 74 24 14 10 
RT 77 106 37 32 13 
75 Disagreed Significant L 25 63 25 82 21 
at .001 LT 15 46 56 104 27 
pp 23 45 28 44 23 
RT 32 37 25 113 53 
76 Agreed Significant L 31 92 25 57 11 
at .05 LT . 46 100 52 78 19 
PP 26 54 18 50 16 
RT 64 96 29 48 24 
77 Agreed Significant L 60 93 17 35 13 
at .001 LT 84 116 48 31 16 
pp 57 57 22 17 11 
RT 127 88 16 21 14 
I 107 
I 
' ITEM THRUST DIFFERENCE RAW DATA 
78 Disagreed Significant L 37 59 46 63 14 
at .001 LT 19 56 87 76 72 
pp 28 46 29 37 21 
RT 26 35 73 69 56 
79 Agreed Significant L . 32 65 65 49 7 
at .001 LT 34 84 114 56 7 
pp 22 47 45 38 10 
RT 18 39 104 59 34 
80 Dis.agreed Significant L 14 47 41 98 18 
at .001 LT 18 23 77 114 60 
pp 13 37 44 45 24 
RT 14 22 65 85 56 
81 Agreed Significant L 14 53 60 84 7 
at .001 LT 18 97 113 46 8 
pp 20 51 27 45 19 
RT 29 76 88 49 21 
82 Disagreed Significant L 11 52 25 99 32 
at .001 LT 21 34 37 124 60 
pp 19 33 28 51 32 
RT 15 28 34 102 79 
83 Agreed Significant L 26 71 40 63 18 
at .01 LT 26 88 69 97 51 
pp 23 50 40 28 23 
RT 33 65 74 62 21 
PA RT 3 
84 Like Significant L 120 30 58 
at .01 LT 204 47 42 
pp 100 30 29 
RT 198 28 42 
85 Dislike Significiant L 45 37 135 
at .01 LT 35 64 184 pp 34 46 80 
RT 54 45 166 
86 Dislike Significant L 75 34 111 
at .001 LT 64 49 179 
pp 67 38 59 
RT 78 52 135 
I' 
108 
ITEM THRUST DIFFERENCE RAW DATA 
87 Dislike Significant L 90 35 89 
at .001 LT 80 71 164 
PP 70 30 62 
RT 78 42 136 
88 Dislike Not L 68 55 98 
Significant LT 80 60 165 
PP 45 43 75 
RT 75 50 137 
89 Like Significant L 80 47 86 
at .01 LT 125 76 94 
PP 80 32 47 
RT 142 57 67 
90 Dislike Significant L 37 55 128 
at .001 LT 58 104 132 
pp 23 39 100 
RT 22 57 190 
91 Dislike Significant. L 36 46 137 
at .001 LT 54 101 139 
pp 26 57 85 
RT 38 54 175 
92 Like Significant L 93 32 92 
at .001 LT 111 59 125 
pp 88 33 49 
RT 142 58 67 
93 Like Significant L 89 39 88 
at .001 LT 110 61 122 
PP 96 28 40 
RT 137 48 58 
94 Dislike Significant L 91 38 90 
at .001 LT 75 55 164 
pp 79 41 41 
RT 113 51 91 
95 Like Not L 106 34 76 Significant LT 138 66 90 
pp 76 34 53 
RT 132 54 75 
96 Dislike Not L 66 77 75 
Significant LT 98 94 110 
PP 54 53 53 
RT 77 79 108 
' 
109 
ITEM THRUST DIFFERENCE RAW DATA 
97 Dislike Significant L 89 62 67 
at .001 LT 129 83 79 
PP 41 48 69 
RT 49 61 150 
PAR'!' 4 
98 High Significant L 51 32 112 4 19 
School at .001 LT 70 33 144 10 41 
PP 56 32 57 5 14 
RT 76 26 74 15 57 
99 Primary Significant L 101 51 40 11 10 
School at .001 LT 127 50 73 15 25 
pp 60 48 37 5 7 
RT 88 43 63 17 47 
100 Primary Significant L 89 38 43 25 23 
School at .05 LT 119 57 37 22 48 pp 53 32 36 22 18 
RT 117 58 30 31 44 
101 High Not L 52 50 58 28 27 
School Significant LT 53 65 85 32 41 
PP 33 39 35 20 30 
RT 51 72 50 36 47 
102 None Significant L 50 32 38 47 48 
at .001 LT 74 32 53 42 74 
pp 38 28 37 14 44 
RT 50 . 28 53 56 65 
103 Primary Significant L 138 18 22 33 7 
School at .001 LT 197 22 17 50 10 
pp 81 32 44 11 0 
RT 158 13 32 31 8 
104 High Significant L 22 18 152 6 20 
School at .001 LT 3 13 223 21 26 
PP 20 29 90 10 15 
RT 22 22 141 35 41 
105 High Significant L 36 65 85 28 4 
School at .001 LT 59 86 82 52 9 
PP 22 39 74 16 10 
RT 26 69 83 55 17 
110 
ITEM THRUST DIFFERENCE RAW DATA 
106 High Significant L 61 44 50 48 13 
School at .001 LT 69 51 62 55 45 
pp 32 26 51 21 23 
RT 41 32 62 80 41 
107 Primary Significant L 59 28 71 21 37 
School at .001 LT 81 33 72 35 74 
pp 58 28 38 13 23 
RT 53 55 59 37 62 
108 High Significant L 24 41 70 54 27 
School at .001 LT . 49 35 105 22 16 
pp 14 25 82 22 16 
RT 11 15 119 62 38 
109 High Significant L 41 40 70 59 6 
School at .001 LT 39 49 99 83 9 
pp 39 31 51 33 9 
RT 21 41 89 99 17 
110 Reason Signi.i'icant L 126 62 20 
For at .01 LT 150 112 25 
pp 75 66 20 
RT 118 118 19 
111 Reason Significant L 154 26 43 
For at .001 LT 219 33 30 pp 97 37 27 
RT 205 52 10 
112 Reason Significant L 168 . 40 12 
For at .001 LT 191 86 9 
pp 101 56 19 
Rm .~ 173 81 9 
113 Reason Significant L 121 88 7 
For at .01 LT 168 116 6 
pp 92 62 19 
RT 148 104 11 
114 Not Not L 82 117 19 
Important Significant LT 86 180 22 
pp 63 83 18 
RT 87 150 26 
1 15 Reason Significant L 24 98 98 
For Not at .01 LT 30 101 157 
pp 33 59 72 
RT 41 76 145 
.. 
111 
ITEM THRUST DIFFERENCE RAW DATA 
116 Not Significant L 78 115 27 
Important at .001 LT 79 187 22 pp 44 81 38 
RT 92 123 26 
117 Reason Significant L 36 94 87 
For Not at .05 LT 40 125 123 
pp 38 61 63 
RT 52 82 123 
118 Reason Significant L 166 39 13 
For at .001 LT 240 34 12 
pp 103 40 20 
RT 160 54 55 
119 Reason Significant L 167 44 8 
For at .001 LT 203 76 13 
pp 95 49 19 
RT 148 108 7 
120 Reason Signi·ficant L 181 28 11 
For at .001 LT 256 27 7 
PP 120 22 21 
RT 148 108 7 
121 Reason Not L 132 73 11 
For Significant LT 152 117 18 
pp 80 66 17 
RT 130 115 15 
122 Reason Significant L 132 73 11 
For at .001 LT 125 123 35 
PP 86 54 19 
RT 151 83 21 
123 Reason Significant L 167 48 5 
For at .001 LT 255 26 8 
pp 114 34 13 
RT 192 59 11 
124 Not Si·gnificant L 25 148 47 
Important at .001 LT 33 220 38 
pp 38 89 35 
RT 37 187 40 
125 Reason Significant L 106 99 15 
For at .001 LT 173 95 20 
pp 97 42 22 
RT 182 73 16 
.. 
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126 Reason Significant L 82 121 16 
For at .001 LT 182 91 15 
pp 67 68 27 
RT 117 108 33 
127 Not Significant L 25 161 31 
Important at .001 LT 36 187 61 
pp 37 78 47 
RT 24 169 55 
128 Not Significant L 31 147 42 
Important at .001 LT 49 190 51 
pp 33 95 35 
RT 13 197 41 
129 Not Significant L 12 139 62 
Important at .001 LT 15 168 104 
pp 27 96 40 
RT 10 188 62 
PART 6 
130 Public Significant L 13 62 122 22 
Schools at .001 LT 10 50 203 37 
pp 22 55 79 8 
RT 19 66 146 43 
131 Catholic Significant L 96 84 18 22 
Schools at .001 LT 133 117 20 24 
pp 78 51 27 8 
RT 148 64 13 39 
132 Public Significant L 58 69 -67 22 
Schools at .001 LT 48 90 132 24 
pp 48 59 48 9 
RT 46 82 92 46 
133 Catholic Significant L 122 73 13 10 
Schools at • 001 LT 178 97 6 14 
pp 73 59 25 6 
RT 138 92 l 33 
134 Same Significant L 82 116 10 12 
at .001 LT 104 172 11 8 
pp 64 66 25 8 
RT 77 117 21 28 
135 Same Significant L 62 120 23 14 
at .001 LT 83 191 13 8 
pp 50 87 18 7 
RT 80 146 8 27 
ITEM THRUST DIFFERENCE RAW DATA 113 
136 Catholic Significant L 91 73 22 24 
Schools at .001 LT 118 122 24 20 
pp 73 58 18 13 
RT 109 98 6 45 
13-7 Same Significant L 46 111 39 22 
at .001 LT 57 181 36 21 
pp, 39 86 26 11 
RT 90 120 14 40 
138 Same Significant L 67 97 31 25 
at .001 LT 94 141 36 24 
pp 68 71 15 4 
RT 76 134 14 45 
139 Catholic Significant L 124 58 19 16 
Schools at .01 LT 159 74 24 36 
pp 86 55 16 6 
RT 143 79 8 30 
140 Same Significant L 40 114 45 16 
at .05 LT 32 163 69 31 
pp 36 85 32 10 
RT 42 129 41 31 
141 Same Significant L 47 137 33 20 
at ·• 001 LT 68 189 26 11 
pp 38 94 26 3 
RT 63 146 16 57 
142 Same Significant L 35 139 26 14 
at .001 LT 52 202 21 20 
pp 36 95 20 10 
RT 39 158 17 48 
143 Same Significant L 49 83 72 13 
at • 001 LT 49 117 116 12 
PP 31 64 58 6 
RT 65 101 66 28 
144 Catholic Significant L 140 56 16 6 
Schools at .001 LT 199 81 10 5 
pp 88 51 20 4 
RT 167 71 4 23 
145 Catholic Significant L 140 54 15 10 
Schools at .001 LT 178 102 10 5 
pp 94 50 14 3 
RT 161 39 22 19 
146 Public Significant L 35 52 103 23 
Schools at .001 LT 40 62 183 10 
pp 24 44 86 9 
RT 50 78 110 29 
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